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THE CLEVELAND PLAN 


for the TEACHING MODERN LANGUAGES 


The keynote Dr. remarkably effective lies “combina- 
Reading power, grammatical knowledge and conversational 
ability can increase your French and your Spanish classes just 
scientifically and successfully the high schools Cleveland. 


Textbooks based THE CLEVELAND PLAN will help you greater 
language results. you want try THE CLEVELAND PLAN your school, 
write the Winston Modern Language Department. sure specify 
the language you teach—French Spanish, both. Examination copies 
the books you need will sent you. 


THE JOHN WINSTON COMPANY 


Winston Building Philadelphia Pa. 
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These Schools exist for the advanced training all those who need mastery the 
spoken and written language, intimate knowledge the life, institutions, history, 
literature and culture the foreign country. Teachers and graduate students; men the 
armed forces employees government students preparing participate the 
close contacts the future; finally all persons who believe that permanent 
peace must based clearer understanding the culture and the thought processes 
our neighbors small world: all these will find the Middlebury Language Schools 
ideal conditions for study. 


The French School, the Middlebury College Campus June August 
Vincent Acting Director 
The German School, the picturesque village Bristol July August 
Ernst Director 
The Italian School, the College Campus June August 
CAMILLO MERLINO, Director 
The Russian School, the Middlebury College Campus June August 


Director 
The Spanish School, the Bread Loaf Mountain Campus June August 
Juan CENTENO, Director 
For bulletins and other information write to: 


The Language Schools Office 
Middlebury Middlebury, Vermont 
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other recent Modern Lan- 

guage Numbers Education, 

the aim has been add the 
documentation modern language 
teaching foreign countries and 
record the status methodology 
the United States. the data al- 
ready furnished France, Italy, and 
Germany just before the outbreak 
the second world-war, and China, 
Brazil, Guatemala, and Cuba, are now 
added information Canada, Chile, 
and the outlook for South America 
general. 

Professor Berrien who 
writes South America has just been 
South American cultural relations and 
teacher Portuguese. Homero 
Castillo Silva, now teaching Spanish 
St. Louis University, graduated 
from the Instituto the 
University Chile 1943. Pro- 
fessor Darbelnet chairman the 
Department Romance Languages 
McGill University, Montreal, Canada, 
and Director its French Summer 
School. present them together can- 
not but make more conscious the 
continental sympathy which should 
unite and which the modern 
language teacher holds the key. 

The close the present world-war 
will find all countries facing readjust- 
and new relations one an- 
other. Teachers French particu- 
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lar must take the special task 
interpreting the France which will 
emerge from the war and yet keep 
the fore her long tradition central 
part European culture. one 
could help them better than 
the Parisian writer Jean-Paul Freyss, 
editor (Carmel, Y.), who 
throughout the war continued courage- 
ously furnish the public impartial 
information. 

the United States, the war 
mands, our definite abandonment 
isolationism, and the post-war prospect 
six-thousand-mile-a-day trips have 
suddenly made obsolete the arguments 
against the practical value modern 
languages, and those favor pri- 
mary emphasis the reading objec- 
tive. consequence, the last two 
years were not only bound see 
swing the pendulum back oral 
methods, but the emergence new 
hoped that the five articles brought 
together here will help toward keeping 
balanced perspective. Nov. 1945 
modern language number could 
complete without taking into consid- 
eration the language pro- 
gram. Samuel Cross, 
professor Slavic languages and liter- 
atures Harvard University, and 
Professor Samuel Waxman, head 
the Romance Department Boston 
University, who supervised much 
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background long and varied experi- 
ence modern language teaching. 
Professor Bush, head the Ro- 
mance Department, and Clarence 
Cousins, associate professor Ro- 
mance languages, the State 
sity Iowa tell about the impact 
the new demands university 
where the method 
was much exploited; while Professor 
Walter Kaulfers Leland Stan- 
ford, though advocate the social- 
ized teaching modern languages, 
significantly stresses the importance 
functionalizing the teaching gram- 
mar. 

These references variations 
methods are reminder that out the 
“direct-method” late nineteenth 
century origin there developed the 
school-systems the country various 
eclectic adaptations retaining its basic 
principle that modern language in- 
struction must primarily aim the 
oral control the material studied. 
Although much progress along these 
lines were made independently vari- 
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ous centers, all oral-methodists haye 
long felt grateful for the demonstra- 
tion the possibilities oral 
method large municipal system 
successfully carried out over long 
period the Cleveland schools under 
the direction Dr. Emile 
Recently the twenty-fifth anniversary 
the inauguration the “Cleveland 
Plan” was celebrated that city. Dr, 
William McClain the University 
Wisconsin recalls his experience not 
only learning speak modern 
languages under that system but 
utilizing while teaching classes 

Without full knowledge the 
history modern language teaching, 
the new teacher constant danger 
slipping back into blind alleys long 
ago explored, considering new 
some point view long exploited. 
Hence the need keeping up-to-date 
and widening the historical record. 
thanking our contributors, trust 
that their labors will considered 
all interested have helped 


Eprror. 


The Importance 
Inter-American Cultural Relations 


WILLIAM BERRIEN 


question uppermost the minds 


many discerning Latin Ameri- 

cans during the past two years 
concerns the extent which the 
United States will continue regard 
important its relations with the 
other American after the cur- 
rent was has come end. Forces 
the United Nations both 
Latin America and Europe have lost 
few opportunities imply that the 
motivation behind increased efforts 
the part the United States 
stand its neighbors has been both 
temporary and selflsh, and that this 
motivation will cease exist when 
peace and “business usual” shall 
have come again this country: Con- 
versely, many Americans regard with 
the likelihood that Latin 
America will continue interested 
the United States, once communica- 
tions with the European world are re- 
established relatively normal 
basis. 


perhaps over-optimistic as- 
sume that permanent consolidation 
advances made during the past decade 
inter-American understanding will 
achieved without occasional minor 
dissensions and lapses mutual con- 
fidence. But equally true that 
there sufficient logic behind the con- 
cept united America have made 
possible weather storms the 
past less serious than those which 
may threaten the future. regard the 


521 


Pan-American jdeal some fiction 
fad concocted meet the demands 
the present emergency forget that 
Simén Bolivar made cogent pleas for 
the development such family 
nations, more than century ago. The 
fifty-five years which have followed the 
creation the Pan American Union 
have repeated ephemeral 
threats the harmonious pursuit 
common goals for which stands; but 
and large its achievements consti- 
tute one the most significant pro- 
grams broad regional 
modern history. 


measure the progress and perma- 
nent significance inter-American 
solidarity the extent which col- 
laboration between the republies 
this hemisphere implies exclusion 
contacts with the European and East- 
ern worlds, neither realistic nor 
sirable. Hemispheric isolationism 
only one step removed from that in- 
flated nationalism against which the 
efforts all free men are joined to- 
day. Any attempt impose arbitrary 
limitations upon the economic, 
tural, political interests the peo- 
ples the Americas doomed fail 
through the very frustration which 
would create. Such limitations are 
themselves confession inferior- 
ity which the American republics 
longer need make. 

Given indispensable freedom 
choice such matters, there are 
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vious reasons for insuring the perma- 
nency advances attained inter- 
American relations, both economic and 
cultural. Without the benefits deriv- 
ing from mutually helpful economic 
collaboration and genuine cultural in- 
terchange, friendly political relations 
must remain more apparent than real, 
reflecting only the conventional ges- 
tures urbane diplomacy uncon- 
cerned with the inner implications 
the problem. would completely 
unrealistic underestimate the im- 
portance for Latin America its 
economic problems, present and future. 
Recent loss and destruction other 
parts the world have served only 
make the thinking Latin American 
doubly aware the underprivileged 
masses about him, the semicolonial 
structure his country’s economy, 
the urgent need for definite steps to- 
ward the solution such prob- 
lems widespread undernourishment, 
deficiency diseases, illiteracy, grossly 
inequitable landownership, semifeudal 
working conditions, and low consum- 
ing power the part large blocks 
population unassimilated within 
the economic and social life the 
community. these drawbacks, 
having roots which extend back the 
days the Colony, the present war 
has brought new hardships dangerous 
national economy and well-being 
the form acute inflation, prolonged 
shortages essential products and 
foodstuffs, and loss foreign markets 
well transportation facilities 
with which serve those markets 
which remain comparatively open. 
Whereas date only Brazil through 
its expeditionary force and Mexico 
through the thousands its citizens 
enlisted the armed forces the 
United State have participated direct- 
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combat duty during the present 
war, grossly unfair portray the 
Latin American republics having 
mained aloof from, and unaffected by, 
the current world situation. 
dence the awareness Latin Ameri- 
can statesmen future dangers for the 
American republics implicit the 
vailing disruption their economies 
can easily found the speeches 
Latin American recent in- 
ternational conferences. 
these representatives have shown them- 
selves vitally concerned about 
concrete economic guarantees for their 
respective homelands they are about 
assuring the sovereignty smaller 
states. this connection, signifi- 
cant that the recent Chapultepec 
Conference the proverbially eloquent 
Foreign Minister Mexico, Ezequiel 
Padilla, found his audience Latin 
American confréres most responsive 
when, detailing the struggles for 
economic freedom what termed 
“more than thirty million square 
meters frustrated lives,” urged 
them “become industrialized 
building Amrican world consum- 
ers and high standards living, 
breaking the shackles our agricul- 
tural communities which, incapable 
creating large capital for industrializa- 
tion, have continued producing only 
raw materials the old colonial pat- 
tern, exploited the highly indus 
trialized countries.” 

the United States, not 
cult for see the desirability 
maintaining permanent and am- 
bitious program for the development 
inter-American commercial rela- 
tions. The general public here seems 


less inclined regard logical the 
expenditure time, money, and imag- 
ination for such program cultural 
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relations. And yet for the prestige 
the United States abroad and for the 
furtherance that true inter-Ameri- 
understanding requisite the 
maintenance amicable political re- 
lations, cultural rapprochement be- 
tween the two Americas indispensa- 
ble. This will especially apparent, 
remember that Latin America 
the line dividing political and cultural 
activities never strong and often 
practically The pattern 
whereby such nineteenth-century in- 
tellectuals Marti, Sarmiento, Bello, 
and Montalvo were likewise leaders 
the political evolution their re- 
spective countries has extended into 
the present day with very slight 
modifications. 

general, the Latin Americans 
take for granted our competence 
such fields industry, economics, and 
technology. They are greatly im- 
pressed the magnificent showing 


made the United States the pres- 


ent war. But what has perhaps not 
been sufficiently emphasized that the 
most stimulating lesson they derive 
from our participation the war 
that possible for nation such 
ours make such showing without 
having its citizenry mili- 
taristic moulds and without altering 
beyond recognition the patterns 
democracy which prevail the home 
front, even the most dangerous mo- 
ments the struggle. This reveals 
the Latin American vital interest, 
not only how conduct our part 
the war, but the moral and in- 
tellectual values which condition our 
participation it. understand 
what sort people are and what 
stand for, the Latin American de- 
sires know the concrete structure, 
aims, and achievements the social 


and cultural institutions which 
have evolved for the preservation and 
development our traditions. His 
interest extends likewise the 
tion acquaintanceship with those 
works and men who represent the 
American contribution the creative 
quite naturally, corresponding in- 
terest our part the values for 
which stands. 

clear that cannot rely upon 
the movies Hollywood give the 
Latin American that picture 
American life needs under- 
stand us. the same time, evi- 
dent that American families residing 
temporarily Latin American cen- 
ters have taken little ac- 
tive part the intellectual and social 
life these centers, which say 
that they have seldom shown them- 
selves “good neighbors” the 
more intimate sense that expression. 
And so, until recently, has been diffi- 
cult for Latin Americans remaining 
home have anything like clear idea 
the values hold the society 
have evolved. Before the creation 
1938 the Division Cultural 
Relations the Department State, 
there was very little effort 
the direction showing Latin 
America that, addition our tech- 
nological advanves, have reason 
this country proud our uni- 
versities, libraries, and museums and 
what such institutions had come 
mean the life the nation. 
1940 the Office the 
Inter-American Affairs was created 
stimulate, not only commercial, but 
cultural relations between the other 
American and the United 
States. present, the cultural activi- 
ties this latter organization are be- 
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ing channeled back into much en- 
larged Division Cultural 
tion the Department State, 
the feeling that such work within the 
Department will have better chance 
attaining permanency. 

and large, the programs these 
two agencies have done much eradi- 
the feeling Latin America that 
the culture the United States was 
almost entirely materialistic nature 
and utilitarian its goals. The pub- 
lication Portuguese and Spanish 
translations outstanding American 
books the fields education, the 
arts, sciences, and letters has been co- 
and assisted; and provision 
has been made for the circulation 
American books abroad prices more 
within reach the pocket-book the 
foreign reader. The exchange in- 
tellectuals, creative artists, and educa- 
tors has done much introduce the 
cultural leaders the Americas one 
another and bring home the fact 
that between them there considera- 
ble community interest and much 
that they can give one another. The 
exchange students the university 
level has done much create friend- 
ship and mutual understanding among 
men and women who the near future 
will assume roles responsibility and 
leadership the social, cultural, and 
political life their respective home- 
lands. The circulation art exhibits 
throughout the hemisphere has done 
much heighten awareness the fact 
that artists both American conti- 
nents have common goal the evolu- 
tion new-world expression which 
offers possibilities more stimulating 
and creative than servile imitation 
Europe. The creation the post 
cultural attaché our embassies 
Latin America and certain Latin 


American embassies Washington 
provides within these missions 
orientation service cultural and 
cational matters which the 
corps could never hope maintain 
satisfactorily their own. 

These advances are much 
ernmental agencies 
Americas will continue develop and 
improve the cultural programs 
which they are engaged. The increased 
competence the personnel responsi- 
ble for administrating such programs, 
during the last seven years, makes one 
optimistic regarding their success 
future years. But real cultural rela- 
tions can never achieved govern- 
mental agencies alone, because 
great extent the success such rela- 
tions depends their freedom from 
official connections political consid- 
erations. This freedom has been 
considerable degree responsible for the 
outstanding the long-range 
programs such organizations the 
John Simon Guggenheim Memorial 
Foundation and The Rockefeller 
Foundation, which has more than 
thirty years disinterested achieve- 
ments its credit throughout Latin 
America. like manner, individual 
exchange programs and projects for 
collaborative research set uni- 
versities, colleges, learned and 
fessional societies, and even informal 
Americas have recent years borne 
fruits permanent significance for 
hemispheric solidarity, while the 
same time serving even greater 
cause: the advancement knowledge. 

The importance the which 
the scholar and educator must play 
the consolidation gains hemis- 
pheric understanding self-evident. 


addition the stimulus given 
students through courses conducted 
visiting professors with fresh point 
view, there much importance 
which such men give to, and receive 
from, their colleagues the depart 
ment which they are visitors. True 
cultural interchange with Latin Amer- 
ica implies two-way street: there are 
things can teach colleagues 
from the other 
American republics, but only the in- 
sufferable egotist will maintain that 
there nothing can learn from 
them. one will deny that, from 
the point view organization, 
higher education, library development, 
and museum the 
United States has achieved advances 
not duplicated Latin America. 
the other hand, there are lessons 
learned from Latin American 
scholars individuals. Not the least 
these that the ultimat aim 
scholarship has with the percep- 
tive interpretation significant facts, 
rather than the mere accumulation and 
recording facts end itself. 
Recognition the fact that both 
Americas have things and ideas 
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worth give each other implies that 
these Americas are many respects 
dissimilar. less fruitful 
prise could than at- 
tempt standardization upon 
them the name greater unity. 
origins and development the civiliza- 
tions north and south the Rio 
Grande are essentially different; 
violate the distinguishing traits 
each, the supposition that either 
one the standard for both, ig- 
nore realities which have existed for 
centuries. achieve functional 
symbiosis highly individual 
zations which contribute the realiza- 
tion common goals the estab- 
lishment common values, without 
relinquishing the identity the par- 
ticipants, should prove challenge 
the friends united America. Such 
unity cannot completely achieved 
through trade and diplomacy, since 
men become and remain friends 
through sharing, not bread alone, but 
also the fruits the spirit and the 
intellect. This relationship can best 


served program cultural re- 
lations which vital, disinterested, 
and continuous. 
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Teaching Foreign Language 
English Chile 


HOMERO CASTILLO SILVA 


HEN analyze the Chilean 

education system must 

take into consideration the fact 
that not the exclusive monopoly 
the State. the contrary, 
every true democracy, equal oppor- 
tunities are offered all citizens 
educate their children accordance 
with their beliefs. Nevertheless, cer- 
tain requirements must fulfilled 
interesting point out that English 
required subject the schedule 
every Chilean student attending 


After studying for six years 
liceo our students are permitted 
take qualifying examinations “ba- 
chillerato” which will enable them 
admitted the University. English 
one the requirements for these 
examinations, the candidate having 


show that can understand 
ately ordinary text written that 
language. 

During his first three years every 
student has take five hours week 
coming familiar with objective 
vocabulary, the class-room, the human 
body, the time, the months, weeks and 
seasons the year, etc., and then 
goes study lessons everyday 
subjects such restaurant, rail- 
way station, post office, steamer, 
This first cycle also includes the 
study short-stories and tales whose 


grammatical construction and 
are not too difficult. While this 
tical vocabulary being acquired, 
grammar and constant drill the 
proach the foreign construction and 
pronunciation, are emphasized. 
teaching grammar, the general ten- 
dency not ask the student 
memorize rules but understand.and 
use them tool for the construction 
and comprehension sentences. All 
these steps are indispensable for 
clear understanding the written 
language, but this not all. Practice 
conversation also introduced 
enable the student understand and 
express himself The 
spoken language not the primary 
objective teaching foreign languages 
Chile. Therefore, practically 
time provided for it. However, 
effort made order offer 
chance those who are interested 
this side English devoting some 
time talk class. Extra-curricular 
activities are often organized for this 
purpose when there real interest 
practicing the language. the 
ginning, very simple questions are 
used that the pupil may answer yes 
no, but later and gradually, more 
difficult questions, requiring more 
difficult answers, are introduced. 
These talks generally deal with the 
lesson that has been previously studied 
class that they may help the stu- 


526 


—— 


TEACHING THE FOREIGN LANGUAGE ENGLISH CHILE 527 


dent, certain extent, learn and 
acquire new vocabulary. the end 
the third year and beginning the 
fourth, summaries the lessons, 
especially they are stories, both oral 
and written, have made. 

the fourth year harder and 
longer lessons with number idioms 
and complicated sentences are intro- 
duced. They generally deal with 
events, customs lives outstanding 
men English speaking countries. 
addition this, some home-reading, 
100 pages, should made 
order teach the pupil the technique 
reading foreign language him- 
self. 

When the fourth year begins the 
schedule reduced three hours 
week while the objective the course 
supply general background and 
foundation for the study and appreci- 
ation Literature the fifth and 
sixth years. 

There are two tendencies teach- 
ing Literature. Some teachers prefer 
give the students general pano- 
rama survey English Literature 
supplemented with some readings 
illustrative selections. Others choose 
one two representative authors 
each period study them deeply 
possible. either case the student 
has go.on with his home readings, 
two three hundred pages. 


During the course the fifth year 
the following topics may dealt 
with: Contemporary English Writers, 
Shaw, Wells, Kipling, Galsworthy; 
Victorian Age representative Amer- 
ican Authors such Longfellow, 
Emerson Poe. 


The sixth year devoted the 


study the Romantic Movement, 
general introduction Shakespeare 


and brief summary the 
literary periods England. 

After passing their qualifying exam- 
inations those who want have 
deeper and technical knowledge 
English can further their studies 
some the Teachers Colleges, 
the University Chile, University 
Catholic University 
where courses Phonetics, Grammar, 
Literature, Historical Grammar and 
Practice are offered both Chilean 
and English speaking Professors. 

Five years University work are 
required order get the degree 
“Licenciado Filosofia Ciencias 
Educacién con mencién Inglés” 
which enables person teach Eng- 
lish secondary schools. inter- 
esting point out that great num- 
ber our teachers English, due 
the efforts and encouragement Dr. 
José Galvez, Dr. James 
Lean, and under the auspices the 
Institute International Education 
have been the United States for 
least two three years furthering 
their studies and getting broader 
knowledge our neighbors. 

this brief review may added 
some information concerning the Chil- 
ean-American Cultural Institute, 
institution that doing splendid work 
teaching English those who 
not attend secondary schools, broad- 
casting lessons that have proved very 
useful, and offering the 
good and comfortable home which 
anyone can talk read the 
library. 

Splendid opportunities are being 
offered Chile some English pri- 
mary schools where children very 
early age can start learning foreign 
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language. Special methods, textbooks 
and materials are used these insti- 
tutions well the State schools. 

can justly said that our 
Chilean educational system devotes 
every effort emphasize the teaching 
English, because believe that 
this one the best ways getting 
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acquainted with the 
ground and ways the English speak- 
ing peoples, and particularly with our 
American neighbors with whom are 
coming complete understanding 
the fulfillment our common mis- 
sion present and the future post- 
war world organization. 
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French for Anglo-Canadians 
Quebec 


DARBELNET 


MONG 

Canadians the Province 

Quebec the value French 
widely recognized. French the sec- 
ond official language Canada, and 
while may not actually foot- 
ing equality with English the 
other provinces, the English minority 
ignore its importance. work- 
ing knowledge French found use- 
ful everyday life, and does not 
take much thought realize that 
also key the appreciation one 
the two great national cultures the 
Dominion. now often stated 
that more widespread knowledge 
French among the English-speaking 
population would major contribu- 
tion national unity. 

therefore not surprising that 
French school subject should re- 
ceive more attention 
schools Quebee than the rest 
Canada the United States, and 
also that should taught from 
different point view. Nor 
surprising find that between 1940 
and 1943 its decline was hardly per- 
ceptible Canada while the United 
States lost good deal the ground 
had gained since the First World 
War. 

Before examining the teaching 
French the English schools Que- 
bee may appropriate recall that 
for historical reasons the school system 
this province denominational, 


that Catholic and Protestant schools 
come under separate authorities, name- 
the Protestant and Catholic Com- 
mittees Education. the main 
the English schools are Protestant and 
the French schools are Catholic. This 
character applies the teachers 
less than the pupils. Although the 
programme and methods studied here 
are those the Protestant Committee, 
may assumed that Catholic Eng- 
lish schools are confronted with the 
same problem and cope with very 
much the same manner. 

The first important aspect the 
teaching French second lan- 
guage Quebec the number 
years over which spread. While 
the American school system usually 
provides for not more than four years 
foreign language, Quebec, 
French begun Grade IIT and 
carried each the remaining eight 
years. This means that student en- 
tering first year college after 
ing Grade has had nine years 
French. may therefore ex- 
pected have attained certain de- 
gree understanding and speaking 
ability. 

Secondly, because its practical 
value bilingual province, French 
definitely taught spoken lan- 
guage. The reading approach which 
prevailed 
schools and colleges until the war 
showed the need for oral proficiency 


529 


a k- 
: 
ing 


530 


could not, for obvious reasons, recom- 
mend itself English-speaking Que- 


beckers. fact, the public schools 
the grade schools are called 
concentrate the oral aspect. The 
books they use from Grade III 
through Grade VII are simple 
readers dealing with everyday situa- 
tions everyday words. chap- 
ter made series short sen- 
tences referring series actions 
and thus lends itself readily some 
simple form dramatization. Gram- 
mar taught intuitively. felt 
that formal approach would 
hamper the pupil his attempt 
oral expression. thus can said 
that the public schools French 
taught according the direct method. 
The writing done the pupils re- 
stricted copying sentences from the 
board into notebooks, accuracy being 
the main objective. The importance 
oral French appears clearly from 
the apportioning marks between 
oral and written work. Grade III 
the whole 100 points given for 
oral French. the fourth and fifth 
grades teachers are expected give 
for the oral test, the pupil’s 
notebook, and for short written 
test. least twenty, and preferably 
thirty minutes per day the time al- 
lowed for French through all ele- 
mentary grades. 

the high schools, written French 
receives more attention. The four 
years that constitute the high school 
course lead the Quebec High School 
Leaving Certificate, for which, the 
case French, candidates are tested 
both orally and writing. Conse- 
quently the work done during these 
four years the rate forty minutes 
day, closely follows the pattern set 
the French examinations for the 
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certificate. The written part usually 
includes dictation, grammar exer 
cises (completion, substitution, ete, 
sentences for translation into 
French, and short essay every- 
day topic. The oral test 
versation ordinary subject 
test the candidate’s fluency and use 
ordinary words. The oral and the 
written tests each have the same 
weight. 

The Quebee High School Leaving 
Certificate accepted McGill Uni- 
versity the equivalent its own 
Junior School Certificate. The latter 
the regular entrance examination 
the University and under its control, 
taken students from private 
schools, some which are Montreal 
and others various parts 
differs somewhat from the other 
examination. Made two written 
papers, Elementary and Advanced, 
does not include oral. the Ele 
mentary paper, however, there 
Aural Comprehension’ Test which 
takes the form passage read twice 
the candidates, after which written 
questions French bearing the 
passage are handed out answered 
English. written comprehension 
test follows, the only difference being 
that candidates read the passage 
leisure instead listening it. This 
makes possible choose more 
difficult piece and use more searching 
questions. The rest the paper in- 
cludes the writing down verbal 
forms (without any multiple choice), 
sentences for translation into French, 
and short theme the same lines 
that used the Quebec High School 
Leaving. The Advanced paper more 
literary. addition pieces for 


translation from and into French, 
which some are sight passages and the 


FRENCH FOR ANGLO-CANADIANS QUEBEC 531 


others are taken from the required 
reading, also tests the students 
their understanding their reading 
though one several questions the 
essay type. has shown 
that the Elementary paper often has 
proved more difficult the whole than 
the Advanced because not based 
definite programme study but 
rather test general knowledge 
and does not lend itself cramming. 
Introduced last year, very de- 
sirable innovation. 

the college level French taught 
foreign language the two Eng- 
lish universities the Province, 
Gill University Montreal and 
Bishop’s University Lennoxville. 
the two, McGill being the larger 
has had for good many years strong 
French department, which the 
study the language and the litera- 
ture carried far the Master’s 
degree. 

the assumption that most its 
students will come from the Province 
Quebec the French Department 
McGill University has introductory 
course. First year French 
continuation Grade and con- 
ducted entirely French are all 
the subsequent courses. The first and 
second year courses follow the same 
pattern. They include survey 
French literature, the reading cer- 
tain authors, and French composition 
which provides the only opportunity 
for review grammar. Third and fourth 
year courses deal with century 
French literature, but even then one 
hour week, that say third 
the time, devoted language 
this case, translation into French. The 
courses above take care, 
far time permits, language and 
literature. the benefit those 


who wish become acquainted with 
modern France, course French 
civilization offered third and 
fourth year students. addition, 
special “honours” courses are provided 
for those who wish honour 
major French. Honours are be- 
gun the second year. Honours 
courses are retricted the best stu- 
dents, known “honours” students, 
and only exceptionally are “general” 
students allowed take them. Most 
them with literature, but they 
not duplicate those given the 
general section. Instead taking 
the study century they concentrate 
“genre,” the drama, the novel, 
lyrical poetry. They are entirely lit- 
erary and include language exer- 
cises except for the themes assigned 
from time time, but these are 
marked mainly for contents. There 
are also two language courses for hon- 
ours students. One devoted 
brief survey the history the 
French language. the other the 
students are introduced 
The word here should not taken 
learned variant for composition; 
refers stylistics conceived Bru- 
not and Bally. Vocabulary, syntax, 
and intonation are reviewed from the 
point view expressiveness, special 
attention being paid affective ele 
ments speech. Started ex- 
periment this course has proved suc- 
cessful, but the main en- 
countered that students are not 
trained view their own language 
from that angle. 

Because McGill the Province 
Quebec and because the members 
the French Department are mostly 
French the oral side the language 
has been considerably stressed. Not 
that conversational classes are being 
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held the accepted manner lan- 
guage summer schools. Staff facilities 
for the winter session would not per- 
mit the splitting the average class 
into small groups for oral drill, that 
students have more opportunity for 
oral practice than elsewhere, but all 
examinations well all lectures are 
conducted French. 

distinctive feature the final 
examinations that the oral part 
counts for per cent the total. 
the general courses students, the 
oral, draw subject and after being al- 
lowed about ten minutes for prepara- 
tion are expected deal with 
about the same length time. The 
honours courses have abridged form 
the “lecon d’agrégation.” After 
drawing subject the student given 
forty-eight hours prepare with the 
help such books notes sees 
fit use and then appears before two 
examiners speak for about quarter 
hour with the help notes but 
without reading them. 
this not the only French feature that 
has been incorporated the McGill 
examinations. Although there al- 
ways choice, the written papers are 
made very few questions, that 
the students may given oppor- 
tunity show their skill developing 
topic. 

the honours level graduate 
courses lead the French. 
The requirements for this degree also 
include thesis about hundred 
pages written French and dealing 
with original subject. also 
possible take the attending 
the French Summer School. 

will seen from the above that 
Anglo-Canadians Quebee can carry 
their study French fairly high 
level not only respect language 


but also that literature. the 
same time must admitted that the 
time available does not permit study 
all aspects the subject. There 
for instance only very cursory review 
medieval literature, and the course 
the history the language gives 
but scant attention old 
Again, while translation into French, 
good test French usage, given 
due prominence, translation into 
lish almost never resorted to, the 
assumption, doubt, that com- 
paratively easy, when fact good 
rendering into English 
passage mean achievement. 
spite the fact that translation into the 
mother tongue less practiced this 
side the Atlantic than Europe, 
experience tends show that 
very profitable exercise. 

Because most our students begin 
French early, one easily led 
sume that the time they reach the 
University their understanding al- 
most perfect. Although their results 
this respect are fairly satisfactory, 
has nevertheless been found useful 
give course Aural Comprehen- 
sion, which was first experimented 
with the French Summer 
School. attempts solve the diffi- 
culties students who have fair 
reading knowledge French but fail 
recognize through the ear words 
with which they are quite familiar 
the written form. particularly 
useful students from other parts 
the continent where they were less ex- 
posed oral French. The systematic 


study phonetics was introduced this 
year for the first time the winter 
session, and hoped that after the 
war adequate equipment will avail- 
able for individual demonstrations. 
this respect, the mirrorphone promises 


very powerful adjunct the 
phonetics class. 

But even then there will still 
room for improvement the general 
situation. The Province Quebec 
inspiring area which teach 
French English-speaking people, 
since the environment provides 
cient motivation. But this also has 
some disadvantages. French often 
looked upon practical subject ex- 
and one must check ten- 
dency treat such the college 
level. indicated recent report 
more stress laid the community 
ability understand than gram- 
matical correctness simply ac- 
This attitude often met 
with university students who not 
intend major the subject and who 
would much prefer course French 
conversation. 

With regard the first four five 
years French hard find fault 
with the present policy giving pre- 
cedence the spoken over the written 
word. true that too much em- 
phasis the written language would 
unnecessarily hamper the pupil’s effort 
speak naturally. But the method 
presupposes that teachers are well- 
grounded their subject, that fact 
they are specialists. Since Protes- 
tant teachers are assigned Protes- 
tant schools only and very few French- 
Canadians are Protestants, follows 
that these schools can only exceptional- 
engage teacher whose mother 
tongue French. Actually Eng- 


lish-speaking teacher who has been 
carefully trained specialist may 
just effective, and results would im- 
prove French were taught special- 


high schools. 


The importance the 
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first few years the study lan- 
guage cannot exaggerated since bad 
habits acquired then are hard 
eradicate. that may, has 
not been found possible, for under- 
standable reasons, provide each ele- 
mentary school with French special- 
ist. The result that pupils not 
get the full benefit the system and 
that their knowledge French the 
end their schooling not 
thorough the time spent would lead 
one believe. 

Another part the 
general tendency, found everywhere 
and not only react un- 
duly against methods which, although 
they were often misapplied, did not 
deserve discarded entirely. The 
intuitive approach. the high school 
least, may have been carried too far 
and the task the modern. language 
teacher would greatly facilitated 
pupils knew something the 
ture their own language. 
ing needs the fashion the 
day, one tempted stress the 
ing ability the reading approach 
the expense everything else. 


seem that whichever the aim 


one has know the language any 
case and that the solution lies 
harmonious development the four 
skills, speaking, understanding, read- 
ing, and writing. 

But when certain readjustments are 
made which will result making the 
present system fully operative, the 
cause bilingualism will have pro- 
where the command two languages 
great asset from the practical point 
view and can lead richer 
tural life. 


e 


Teachers French 
the France Today 


JEAN PAUL FREYSS 


pedagogical systems and 
academic programs recognized 


most American schools today 
invest the teacher 
guages, over and above his mere in- 
structive responsibilities, with ex- 
tremely important 
whose ultimate value depends upon 
himself alone. For expected 
initiate his students not only into 
the intricacies foreign tongues, but 
also into the life, customs, history and 
mode thinking foreign peoples. 
him bestowed the honor open- 
ing vistas lands and peoples and 
thoughts which may never become very 
intimate those teaches but which 
will, none the less, orient the students’ 
future thinking and activities 
world where national isolation, time 
peace time war, fast dis- 
appearing. While schools themselves 
have become means acquainting 
young individuals different tradi- 
tions with each other within given 
nation, the modern language class has 
become the means and now 
practically the only means ac- 
quainting the young people one na- 
tion’s schools with individuals an- 
other nation. And this great responsi- 
bility will remain with the modern 
language class until such time 
wholesale exchanges students from 
one nation another can practiced 
routine. 


Modern methods teaching and 
broad innovations school curricula 
have stressed this new responsibility 
the modern language teacher; the 
emphasis placed today the social 
sciences and the subordinate rank 
which the teaching languages purely 
such has been reduced some edu- 
has served warning lan- 
guage teachers that something new 
expected them. But, though they 
are aware the further demands 
made upon them, personal observa- 
tions would denote that many foreign 
language teachers have not yet 
ceeded finding the perfect way 
meet the challenge. 

Nor easy task. Their add- 
duties have made thousands 
young teachers, all over the land, 
fectly miserable, aware many are 
their obvious lack worthwhile cur- 
rent information and the hastiness 
their adaptation formal and 
traditional teaching methods, which 
they were trained, the requirements 
social science programs. have 
seen many sincere teachers, with fair 
linguistic knowledge, struggle 
tain “up-to-date information” from 
newspaper clippings and peddle 
their students, clearly losing, their 
earnest desire “keeping with the 
times,” their unique opportunity 
quainting future citizens their coun- 
try with what would real and 
permanent value them: knowledge 
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the general characteristics, the 
traditions thought and life those 
peoples whose language they are learn- 
ing. And yet was obvious 
that these teachers had themselves, 
from their previous studies the his- 
tory, the literature, the philoso- 
phy and the geography the partic- 
ular foreign country, store infor- 
mation large enough give their stu- 
dents excellent and accurate picture 
that country’s civilization. All 
they needed was coordinate their 
own information, and above all 
given assurance some academic 
authority that the information they al- 
ready possessed was more valuable 
the average student than today’s news- 
paper clippings, spite the sensa- 
tional appeal with which their timeli- 
ness may cloak these clippings. the 
case teacher French, whose re- 
young American, 1945, how the 
mind young Frenchman, with 
whom may have deal, directly 
indirectly say 1950, formed, 
more important get hold good 
description Napoleon’s re- 
forms, one Bossuet’s Vol- 
taire’s, Hugo’s Péguy’s best works 
than list the members the 
most recent French cabinet, who will, 
all probability leave little trace 
the average young Frenchman’s mind. 

Even they realize the com- 
parative value, for their teaching, 
the kind general information 
advocate against the current and 
superficial political information of- 
fered newspapers, these teachers are 
against the trend the times 
which set some successful educa- 
tors and teachers important acad- 
emic centers, whose teachings are gen- 
erously enlivened continuous ref- 


erences controversial and 
sharp judgements foreign coun- 
try’s politicians, and even, many 
cases, actual participation propa- 
ganda meetings organized foreign 
political groups. These men, professors 
great reputation and whose apparent 
their younger colleagues 
naturally enough envy, truly reverse 
the aims their avowed profession: 
instead enriching their young stu- 
dent’s minds, with new concepts which 
might drawn from deep knowl- 
edge foreign country, they nar- 
row that knowledge few particu- 
lar points which they use illustra- 
tions teach, not foreign language, 
not foreign civilization, but philoso- 
phical political concepts whose 
teaching is, primarily, not their line 
duty. doing, they not only 
infringe the particular duties the 
teachers philosophy, political 
religion, but they warp, consider- 
ably, the true and complete picture 
which their duty offer the 
foreign country whose language they 
teach. 

The total war being waged today 
might, for the present, offer excuse 
for this attitude not apology. 
Even among academic minds, feelings 
are exacerbated and impartiality un- 
common. But during the past fifteen 
years that activities have brought 
daily contact both with the polit- 
ical life country and with the 
teaching French American 
schools, have witnessed, with regret 
and apprehension, this abuse the 
superficial picture afforded daily 
political events. The trend anterior 
this war, and will certainly con- 
tinue develop the post-war period 
those whom the responsibility 
rests not clearly realize and define 
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the true aims social teaching for- 
eign language classes. 

example the harm such 
abuse can cause, not only the stu- 
dent but the nation large, since 
public opinion foreign policy in- 
fluenced deep-rooted notions about 
given country, and these notions can 
often traced adolescent education, 
let recall the great resounding board 
offered many American high 
school, college and university teachers 
French the pacifist propaganda 
the 20’s and the leftist outcries 
the and let ponder the re- 
sponsibilities those teachers thus share 
the recrudescence German mili- 
tarism. Had France been less con- 
cerned about public opinion the 
Anglo-Saxon countries, and about criti- 
cism her so-called militarism, 
man rearmament might have been 
stopped the outset and the Nazi 
bluff called the time the remili- 
tarization the Rhineland; similarly, 
had French politicians not been led 
believe that Popular Front gov- 
ernment was the best possible guar- 
antee Franco-American friendship, 
French citizens’ attention might have 
been shifted more rapidly from less 
urgent social problems immediate 
military matters and the French army 
might have been better shape 
1940, both morally and materially. 
The error that time was have con- 
sidered French problems from parti- 
san from American point view 
instead from French point view. 
This French point view could only 
grasped those possessing good 
knowledge the problems and the 
needs the French nation whole. 

More recent political events 
course offer numerous examples the 
ensnaring French teachers nets 
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partisan propaganda. 
this happens, firmly believe, 
the subsequent harm the 
and most permanent interests both 
the United States and France. 
doubt, however, that with the 
stallation Propaganda 
(under whatever name they may cloak 
themselves) permanent features 
our modern governments, including 
the democratic, and with the 
dous development political propa- 
ganda within our nations, foreign lan- 
guage teachers will subjected more 
and more partisan information and 
pressure. 

How, then, will our teachers 
French retain the fair impartiality 
expect them and still present their 
students with the living picture 
France Today which their interest 
mands 

vert the purely formal teaching 
French literature, the 
ignorance and avoidance contemp- 
orary thought and events. When 
spoke, above, studying the 
laws Bossuet’s oraisons 
more useful than the composition 
the latest French cabinet, was not for 
minute suggesting that study 
French literature French history 
American schools should stop the 
century. simply insist that 
seems vital for modern teach- 
ers French remember that 
der estimate the relationship 
tween the French people and their 
present-day government, apprecia- 
tion the French sense legality 
consolidated Napoleon, the 
sense grandeur, dignity and 
religion expressed Bossuet may 
actually more important than the 
enumeration the names and politi- 
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cal party affiliations present French 
Secretaries. 

Nor mean condemn the 
worthwhile effort modern American 
education accustoming young minds 
ponder over contemporary problems 
and draw conclusions from facts and 
ideas which they themselves confront. 
me, the lively interest American 
students present-day France has al- 
ways been source inspiration, 
real comfort and joy; there must 
change educative programs 
which might kill all the curiosity, all 
the “reservoirs good-will” which are 
inherent French class most 
American high schools, and colleges 
today. concern make use 
that curiosity that the “good-will” 
will not directed toward 
sive, casual, temporary superficial 
aspect France, but 
French people whole, whom be- 
lieve worthy today Ameri- 
can friendship they were yesterday 
and will tomorrow, notwithstanding 
the perturbations and changes due 
which express only portion 
the national life and for which the 
nation, much less the spiritual entity 
France can not made responsible. 

tity; nor deny that the country 
experiencing major revolution. 
true that the French live and think 
today differently than they did yester- 
day; should certainly not, there- 
fore, present out-dated, out moded 
picture France our students. But 
is, believe, just certain that two 
years from now, the French will live 
and think much differently than they 
today today’s picture France 
will out-dated 1947, about the 
earliest date our students today 
might called deal, directly 


indirectly, with French people. What 
will not have changed then, how- 
ever, the accumulated history, cul- 
ture, 
thought which still make nine- 
tenths Frenchman’s mind. This 
does not mean that 1947 French na- 
tional policies will all certainty 
logical with French 
traditions; but, this not (and 
never is, completely, any one 
given time) will none the 
important for the American observer 
know that there are tremendous 
forces tradition which sooner 
later will reveal themselves shift 
new orientation national poli- 
cies. 

Would not indicated, then, for 
the teacher French avail himself 
his unique opportunity for ac- 
quainting his students with French 
modes thinking and plan his year’s 
program French social studies 
cording French modes thinking 
and teaching? Instead letting his 
students collect random have 
often seen done facts and docu- 
ments pertaining present-day 
France and then trying very hard 
paste these bits together give what 
cannot but remain approximate, 
and absolutely ephemeral picture 
the country, why not give the 
along general lines, series brief 
lectures the basic traditions 
France—illustrated course clas- 
sic examples such are used today 
French schools—and thus perpetuate 
these traditions? When this has been 
done, then let the students hunt for 
present day facts. These will will 
not fit the skeleton which they have 
had outlined. More often than not, 
our revolutionary period, they will con- 
tradict the principles claimed basic 
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the interest-raising will 
find possible explanations for the an- 
tinomy between the fact and the 
lated principle. 

Let take example from the re- 
cent history France. well- 
known fact, which any student can 
avail himself, that the so- 
cial order collapsed France 1940 
contre-coup the military re- 
verses. Leave student alone with this 
fact and naturally rushes con- 
demn the French “bourgeois” order 
and the principles which with it. 
logically ready greet any new 
order France the assumption 
that anything must better for that 
country than rotten and selfish 
dominating But certain 
that will best serve the interests 
both the United States and France 
have young American ready con- 
demn those moral principles which 
once made the greatness and the 
strength the French bourgeoisie; 
ready also accept France the rise 
any group opposed the bour- 
geoisie? The danger, however, great- 
diminishes the student has first 
been introduced the history the 
French bourgeoisie, the reason for 
its rise power, have been explained 
him, has been shown its accom- 
plishments the centuries its 
prominence, and then been confronted 
with the fact its collapse 1940. 


Then the student will led: 
examine the phenomena which brought 
about the weakness and the shortcom- 
ings that social class; verify 
whether not the entire French bour- 
geoisie failed its duties; and ap- 
preciate what part the 
traditional assets may still worth- 
while for humanity large and may 
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eventually saved the social recon- 
struction France. 

Similarly, this process could 
plied the interpretation many 
reforms introduced France after 
1940. Some seemed definitely 
against the country’s traditions and 
were, consequence, denounced, but 
for political yet some, 
turn, these same reforms were 
ily explained other national needs, 
which needs are fact now invoked 
the new government account for 
the continuance certain reforms 
its predecessor. 

another line, how are 
plain, for example, the acceptance 
1940, the average Frenchman, 
the curtailment the freedom the 
press not through impious aban- 
donment the traditional French love 
liberty and independence? con- 
sequence both the government and the 
people who abandoned this freedom 
were condemned and banned 
from the society democratic 
But behold! 1944, circumstances 
place the opposition power, and the 
curtailment the freedom the press 
remains pretty much the same; yet the 
French still accept it! What Ameri- 
can student can expected devolop 
any friendship for country seeming- 
viously the student must not allowed 
lose sight that other deep-rooted 
tradition the French, the notion 
“national security” strongly en- 
trenched every Frenchman’s mind; 
pline” which corrolary the first. 
Only thus will have clearer 
ture French policies and will 
sense the limits which each traditional 
notion must necessarily impose cer 
tain others. 
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Some kind schematic picture 
the great traditional components 
France necessary background for 
all present-day facts. Though this 
picture should simple and brief, 
should serve antidote over- 
simplifications such are current 
should make student beware those 
easy generalizations: French love 
freedom, French idealism, French Vol- 
for each these forces, 
there are coupled complementary 
forces: love freedom, sense 
self-discipline; idealism, good 
farmer’s common “voltairian- 
isme,” receptivity God’s word. 
The history French nation 
through the centuries has been one 
balance between these coupled forces. 
nation who repeatedly passed 
through great crises and knew remark- 
able periods resurgence, France’s 
greatness well France’s misfor- 
tunes must explained the com- 
pexity the factors which have deter- 
mined her history the course the 
past fifteen centuries. 

would like, therefore, see 
lished short “Manual French 
traditional forces” which would serve 
“first reader” French social 
classes. texts from all 
periods French history suggest 
themselves for such manual. 
preface, should carry the famous 
epilogue Barres’ “La Colline In- 
spiree” which hold one the 
most useful pages French literature 
explaining France foreigners: 

“L’éternel souffle qui tournoie 
Vaudémont Sion jette les rumeurs 
prairie contre cette maison soli- 
dité [la chapelle], remporte 
message aux friches qu’elle dévaste. 


terre des ancétres les plus loin- 
tains, liberté, 

chapelle 

cité ordonnée des 

prairie... 

Eternel dialogue ces deux puis- 
sances! laquelle obeir? faut-il 
done choisir entre 
qu’elles puissent, ces deux forces an- 
tagonistes, éternellement, 
jamais vaincre s’amplifier par 
leur lutte méme! Elles sauraient 
passer 

This review the driving forces 
behind French civilization: love the 
land, sense Christian justice, re- 
spect the individual which have 
marked the history France, would 
serve background which stu- 
dents could trace the remarkable 
tinuity France’s genius. Revolu- 
tions and historical events, whether 
present past, would then appear 
with their correct proportion and 
their proper place the general proc- 
ess evolution the French nation. 

Against this background, the stu- 
dent could place the facts will col- 
lect the course his readings 
not only newspapers but his more 
academic researches guided his 
teacher. The choice these fields 
research should depend less upon the 
age the student than upon the “qual- 
ity” culture given student can 
expected attain. 

One will make special study 
the reasons for the variety inherent 
French civilization and led into 
consideration geography, climate 
and ethnology. Another will study 
the French bourgeoisie whose very 
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existence social group and 
national institution questioned to- 
day. 

Yet another student will trace the 
history the Church 
France or, more generally, the re- 
ligious traditions the country and 
his report, carefuily checked the 
teacher, will help throw much useful 
light today’s problems France. 

Still another student will follow the 
struggle for class-consciousness the 
industrial worker France. 

This method, which would de- 
scribe vertical, would help, tak- 
ing into account, the inventory 
France’s problems and the estimate 
France’s possible assets for the 
world tomorrow, the great reserves 
energy which are often forgotten 
have been coined diplomat; 
very revealing. the sea history, 
France like iceberg only 
tenth which generally seen but 
which has vast hidden reserves pow- 
and weight. 

Difficult may be, the task the 
teacher French acquainting his 
students with France social entity 
made easier natural affinity be- 
tween that country and the United 
States. believe that, among the peo- 
ples really foreign him not 
count Belgians Swiss culturally 
foreign the French), the Americans 
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are those with whom the French find 
easiest become acquainted. 
viously, life even the general 
conceptions the way should 
lived rather different the two 
sides Atlantic; but there 
America certain genuineness, 
amiable frankness, directness 
thought, and respect for work, 
sense justice and fair play which 
speak directly the heart the 
French. Inversely, these dispositions 
should lead Americans easily friend- 
ship with the French; and 
believe, that, generally speaking, 
all European peoples, the French 
enjoy the most sympathetic and emo- 
tional interest the part Ameri- 

For these reasons should not 
too difficult for good teacher 
American classroom lead 
dents good understanding 
France. And what great source 
satisfaction would see thus car- 
ried out the ultimate aim all social 
study programs: the furthering the 
spirit brotherhood among nations. 

But assure the success such 
program instruction French, 
must kept broad national plan, 
protected from the deformation inher- 
ent partisan polemics, and firmly 
based the great traditions France 
which many coincide with those 
the United States. 
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Twenty-five Years the 


Cleveland Plan 


WILLIAM McCLAIN 


HANKS the impact the 

Army Specialized Training Pro- 

gram are witnessing most 
our larger universities shift back 
the oral approach foreign lan- 
guage teaching. Already seems that 
this shift has been the right 
tion: the students are more eager, more 
enthusiastic; the role the teacher 
infinitely more interesting and chal- 
lenging; and, most important all, 
now possible for the students ac- 
quire along with the ability read the 
extremely important ability speak 
and understand foreign tongue. This 
learn read foreign language effici- 
ently while the same time learning 
speak, write, and understand 
means new one; was made years 
ago the pioneers the field whose 
work tend sometimes 
overlook our enthusiasm for the 
“new courses.” 


One these pioneers whose work 
the field the oral method has been 
particularly outstanding Dr. Emile 
Sauzé, the author the Cleve- 
land Plan for teaching foreign 
languages, whose many friends, stu- 
dents, and colleagues last year 
brated his twenty-fifth year success- 
ful work both Western Reserve 
University and the city schools 
Cleveland. Dr. Sauzé may well 
look back with satisfaction over these 
twenty-five years, for they have been 
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years rich achievement during 
which has built Cleveland 
harmoniously working and beautifully 
system whose equal 
would hard find the United 
States. 


The heart this smoothly 
tioning system the Cleveland Plan 
multiple approach technique 
foreign language teaching referred 
above. perhaps well point out 
here once that the Cleveland Plan 
method such, for although 
oral approach, eliminates entirely 
from consideration the usual 
method technique teaching foreign 
language through memorization and 
habituation alone. Its author, Dr. 
Sauzé, convinced that know 
memory even ample stock ready- 
made memorized sentences for- 
eign language not know that 
his plan the firm foundation 
grammar, maintaining that intelli- 
gent adult and even students the 
high school level are rarely successful 
mastering foreign language “with- 
out learning functional way cer- 
tain fundamental principles that gov- 
ern the structure that language and 
that enable him multiply his experi- 
ence thousand times.” 

The word “experience” sounds 
sort key-note here, for the plan 
whole based the concept that 


' 
a 
‘ 
4 


542 


language learning process trans- 
ferring experience from one’s mother 
tongue foreign language. ac- 
cordance with this concept the material 
presented always closely pos- 
sible counterpart the student’s 
experience. The earliest material 
consists the familiar objects the 
little world which the student shares 
with his teacher: the class-room. Later 
units introduce situations from family 
life, the home and its surroundings, 
the holidays, amusements, shopping, 
and many others with which the stu- 
dent familiar. Unlike many ele- 
mentary texts, and especially those 
constructed according the word- 
Dr. Sauzé’s beginning text, 
Cours pratique francais pour com- 
mencants, always emphasizes the con- 
crete rather than the abstract, for Dr. 
Sauzé agrees with Professor Louis 
Marchand that linguistic facts are 
learned sequence which progresses 
upward rather than downward, that 
English speaking person, for ex- 
ample, “learns ‘red’ before ‘crimson,’ 
‘end’ before ‘extremity’, ‘always’ and 
the verb ‘to last’ before ‘eternal’ 
‘eternity’, and ‘to see’ before ‘visible’ 
and ‘vision’.” feels, accordingly 
that very poor pedagogy leave 
the important matter the right vo- 
the hazard word-count based 
Keeping the student’s early experi 
ences the foreign tongue parallel 
his own great importance, Dr. 
Sauzé feels, stimulating his in- 
terest, but feels too that order 
maintain his interest, essential 


that these experiences presented 
accordance with accepted principles 
learning. The Cleveland Plan adheres 
throughout these principles. 


First 
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all, interest maintained care 
fully planned progression the 
ject matter, which presented such 
way offer constant challenge 
the student without ever confront- 
ing him with insurmountable difficul- 
ties. keeping with another recog- 
nized principle learning, that 
association ideas fundamental 
law memory, Dr. Sauzé’s ele- 
mentary text reflects careful attention 
context. The basic unit the text 
the sentence phrase, and these, 
curing logical context build the 
lesson which turn fits into the 
equally logical pattern the whole 
series lessons. 

The material presented accord- 
ance with yet another principle 
learning, that single emphasis. One 
more lesson units are devoted 
grammatical point that suffi- 
cient time may allowed for incuba- 
tion assimilation the point 
question. Generally felt that 
junior and senior high schools from 
five seven recitations are required 
before unit really mastered. 

this point seems appropriate 
raise somewhat parenthetically one 
the questions which comes 
often concerning the Cleveland 
what the effect this somewhat 
slower procedure the development 
reading skill? This question Dr. 
Sauzé answers pointing out that 
the ability read, really skill, 
should the ability flash the mean- 
ing the printed page directly the 
brain without the intermediary 
translation into one’s own language. 
Anything other than this, main- 
tains, not reading but deciphering. 
Such skill can developed success- 
fully, feels, only careful study 
limited amount material and 
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not ploughing through hundreds 
many elementary reading courses. 
After examining numerous Freshmen 
entering French classes several uni- 
Dr. Sauzé came formu- 
late the proposition that “the knowl- 
edge foreign language in- 
verse ratio the number books read 
given time.” adds that “the 
perusing countless pages just dis- 
the approximate meaning 
these pages not only grossly ineffi- 
cient meants acquiring real 
reading power, but also leads the stu- 
dent into habits carelessness, sloven- 
liness, and into attitude 
toward the whole problem language 
study which assumes purely 
one habituation resulting from 
the other hand, carefully guided study 
limited amount text material 
will, Dr. Sauzé maintains, help the 
student develop real skill which 
ean enlarge and expand will later. 

mentioned eariier, Dr. Sauzé’s 
plan appeals the student psychologi- 
through the element challenge. 
grammar, for example, instead 
presenting the students with rules “on 
platter,” puts it, Dr. Sauzé 
recommends giving carefully chosen 
examples and illustrations and allow- 
ing the student deduce the principle 
product this technique, should 
added here, the excellent training 
affords the process inductive 
reasoning. 

similar device used teaching 
vocabulary where the new expressions 
are explained wherever possible 
terms the old. The repetition the 
old familiar vocabulary this “para- 
phrasing” technique tends 


and help make the student’s own. 
Recalling old vocabulary items this 
manner tends well break down 
the old compartment system lessons 
which Dr. Sauzé aptly compares 
railroad stations seen for brief 
moment from the train window and 
then left behind. 

its practical procedure, the aural- 
oral approach, the Cleveland Plan sat- 
isfies fundamental desire all 
use language communicate and 
capitalizes the same time the ata- 
vistic aptitude each possesses for 
receiving linguistic facts more vividly 
and satisfyingly through the ear. 

The Cleveland Plan’s multiple ap- 
proach, utilizing does ear, voice, 
hand, and eye, admits much variety 
technique presenting material 
and hence makes possible extremely 
interesting and varied class-room 
hours. The chief device course 
that questions and answers which 
students and teacher alternately ex- 
change questions and answers until 
complete familiarity has been estab- 
lished with the material being pre- 
sented. The question and answer pro- 
cedure later expands itself quite natu- 
rally into little dramatizations 
which the students enact 
form the material the lesson. 

The teacher can begin early 
date talk the students the 
foreign language about many things 
both relating and extraneous the 
lesson being studied. this connec- 
tion should like relate 
ing incident which first 
semester junior high school French 
class Wisconsin High School con- 
ducted Professor Laura Johnson 
who, like Dr. Sauzé, has achieved 
unusual results with the oral ap- 
proach. During the second week 
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classes, Professor Johnson decided one 
day speak spontaneously the stu- 
dents French architec- 
ture. All listened completely engrossed 
but none quite completely one 
small chap the front row. the 
end the talk, before Dr. Johnson 
had time question the students see 
how well they had followed, the little 
fellow’s hand went “Miss John- 
son,” said, “another feature 
architecture you didn’t men- 
tion the flying buttress.” Such re- 
actions, which are thrill any 
teacher, can occur only classes where 
the living language used constantly. 

One the outstanding achieve- 
ments the Cleveland Plan, which 
test yet devised can show, the 
stimulation offers the student. 
Where student motivation concerned 
equalled. high school classes con- 
ducted according this method, stu- 
dents soon come pride themselves 
speaking English. observed 
this same tendency Wisconsin Uni- 
versity our classes where the 
trainees’ close insistance upon use 
the language among themselves often 
led some amusing incidents. One 
groups, foreswearing all use 
English the barracks, elected in- 
terpreter who was summoned even 
when the Company Commander had 
orders deliver! This enthusiasm 
for using the language has maintained 
itself even the present, although 
the soldiers have been away from the 
campus for over year. Periodically 
letters come written German, 
Italian, and Norwegian. call atten- 
tion this fact purpose here, for 
many opponents the oral method 
tend dismiss the soldiers’ enthus- 
iasm something inspired the 
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promise higher ranks the end 
the training period. Nothing could 
more erroneous. first, true, 
the enthusiasm was high because the 
men had visions higher ranks the 
end the course. the second 
semester, however, all such hopes were 
gone. Yet, even when was obvious 
that material advantages were 
gained, the enthusiasm the men still 
maintained itself, and maintains it- 
self still their letters written the 
foreign languages testify. The com- 
monest complaint that the men find 
little practise the lan- 
guage they have studied. 

Every thought given Dr. 
Sauzé this important question 
student motivation. One the great- 
appear one his broadcasts over 
Station WHK his “classe invisible.” 
appear the high school French, 
man, Latin, Spanish play. These 
plays inspire well friendly rivalry 
among the various high schools, for 
each high school group naturally 
wishes win for its school the coveted 
prize the “concours dramatique,” 
shall never forget the excellent 
formance three high school groups 
one these “concours” where was 
judge. All the members these 
“troupes” had excellent accents and 
all possessed amazing oral facility, al- 
though many them had studied 
French only six semesters. 

The oral proficiency most Cleve- 
land students all levels quite 
good. Yet their reading ability has 
wise suffered result empha- 
sis the spoken Indeed, 
has repeatedly been shown 
superior that students who have 
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been trained translate. the 
Knight Test administered 1929, 
the French Test the American 
Council Education which was given 
combination with parts the 
Cheydleur Test, and the Coopera- 
tive Test Columbia University, the 
language students Cleveland schools 
scored well above the national norms 
reading and comprehension. 

More convincing and enlightening 
than these statistical data, however, 
actual visit some the classes 
conducted according the Cleveland 
Plan, for this manner one can 
serve first hand the performance 
the students and the same time ob- 
tain impression such important 
items student motivation. one 
still has doubts the success the 
Cleveland Plan practice, one can- 
not keep them after visit the 
Demonstration School which Dr. 
Sauzé directs each summer the 
Mather Campus Western Reserve 
University during the regular univer- 
sity summer session. One cannot come 
away from such visit without many 
unforgettable impressions. Here one 
finds classes all levels French, 
German, and Spanish, and the ele- 
mentary and intermediate levels 
Latin and Italian. French, Ger- 
man, and Spanish these classes range 
from pre-kindergarten groups the 
advanced university groups which 
meet the same building. Most im- 
pressing are doubtless the elementary 
level classes and the advanced high 
school classes. the former, one 
amazed see youngsters six years old 
playing French games, singing French 
songs, speaking French among them- 
selves, short, living completely 
French atmosphere for three hours 
each day during the summer session. 


Equally impressive the give and 
take between teacher and students 
the advanced high school classes. Be- 
tween these two extremes are the inter- 
mediate junior high and high school 
classes where the lively and eager stu- 
dents and the enthusiastic teachers 
always guarantee one interesting 
not quite impressive show. 
word must said here tribute 
the excellent foreign language teachers 
Cleveland, for without their skill, 
ingenuity, and almost missionary zeal, 
the outstanding results realized the 
Cleveland Plan the past twenty-five 
years could not have been achieved. 

Having considered the organization, 
techniques, and achievements the 
Cleveland Plan, let look now one 
its most admirable features: the ex- 
cellent articulation provides with 
undergraduate and graduate classes 
the university. This articulation has 
been best worked out with Cleveland 
College, Western Reserve’s downtown 
college, where high school students 
who have been trained French, for 
example, are given the opportunity 
attend lectures and discussion classes 
where only French used. Students 
from Cleveland high schools have 
following these lectures 
they have read. These classes, some 
which are offered Dr. Sauzé 
himself, especially the graduate 
school, both literature courses 
and courses French. 
Among these latter are classes 
building, syntax, advanced 
stylistics, and applied Many 
these classes are offered the late 
afternoon order that the teachers 
the city schools may attend. 

Cleveland College during the fall 
and winter terms and the university 
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proper during the summer session, the 
Cleveland Plan has been applied 
slightly modified form the uni- 
versity level the elementary French 
classes. The chief difference here lies 
the speed with which the material 
the fundamental approach 
the same. The results have been 
quite gratifying thus far. the be- 
ginning French class which taught 
according the Cleveland Plan the 
summer session 1942 the students 
responded very enthusiastically, and 
might add that the free compositions 
which they wrote part the final 
examination were far superior many 
have read more advanced stu- 
dents. 

Many the principles upon which 
the Cleveland Plan based are being 
used the first year oral classes in- 
augurated this fall the University 
Wisconsin. far the students 
have shown much enthusiasm for these 
courses. not unusual after each 
hour meet little groups stu- 
dents coming down the hill trying out 
among themselves some the phrases 
they have learned the previous hour. 
these classes, the classes taught 
according the Cleveland Plan, the 
aural-oral approach the first ap- 
proach. French during the first 
two weeks the students memorize model 
conversations composed phrases 
from daily life. Beginning with the 
second week, reading introduced and 
little writing the form dicta- 
tions taken from the material already 
learned orally. The early reading 
done aloud first the group 
whole, then individuals, the aim be- 
ing develop from the beginning not 
only some ability think French 
but some ability feel the rhythm 
the French phrase well. Transla- 
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tion, although seldom found necessary 
even for the slow students, used 
Most often, however, the 
material the reading lesson can 
covered adequately questions and 
answers. The principle inductive 
grammar applied these classes too 
the form the “analyses grammati- 
pulling-together process which the 
phrases illustrating given grammati- 
eal point are singled out from the 
stock phrases already learned and 
presented the students along with 
the principle which underlies them. 
The follow-up drill class 
the new point driven home means 
intensive drill exercises. 

Since this the first year that these 
courses have been operation, 
impossible the present moment 
speak results. Suffice say 
that the outlook present good and 
that the courses are progressing excel- 
lently all departments where they 
have been inaugurated. the present 
students come anywhere near achiev- 
ing what the ASTP trainees achieved 
under the same method, the results will 
more than satisfactory, for these 
boys not only acquired most accept- 
able speaking knowledge but developed 
excellent reading knowledge well. 
Our second semester trainees Ger- 
man had trouble following 
Schnee, and our third semester trainees 
were not even stopped the first part 
Goethe’s Faust which read and 
with them German. These 
same trainees standardized read- 
ing comprehension examination given 
during the third semester all received 
passing grade the sixth semester 
level. Many even received grades 
good excellent. Such results even 
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from select group show that the oral- 
aural approach means incom- 
patible with the reading aim which 
important the university level. 
Already seems apparent our 
ular university classes that reading 
ability will improve rather than suffer 
result using the oral approach. 

Like most changes which occur 
revolutionary manner, course, this 
new shift the oral method uni- 
versity classes brings with numerous 
problems mainly with regard text 
materials, methodology, and aims, but 
these are worst only temporary 
problems which will doubtless 
worked out the near 
future. The best that can hoped 
for these new programs which 
closely parallel the Cleveland Plan 
aims, methodology, and techniques 
that they will soon achieve its excellent 
organization and integration aims. 


present they give every indication 
doing. 

large measure the credit for the 
success the Cleveland Plan due 
the excellent training the teachers 
the Cleveland schools, but course 
the harmonious functioning the 
plan whole depends primarily 
the expert guidance its author, Dr. 
Sauzé himself, whose dynamic 
energy and enthusiasm are inspira- 
tion students and teachers alike. His 
work during the past twenty-five years 
has been real contribution the 
field, but his personality has been 
sense even greater one. 
educator has given much, but 
personality has transmitted some- 
thing greater still: enthusiasm. Men 
like Dr. Sauzé will always 
needed the field. Let hope 
shall always have them. 
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technique language dis- 

seminated the Army Special- 

ized Training Program has cre- 
ated large volume comment and 
polemics render any further ex- 
tensive discussion almost unnecessary. 
may pointed out, however, that 
this fairly lengthy experience under 
high pressure has proved one the 
most productive processes that Ameri- 
can language teaching has ever en- 
countered. Before 1942, languages 
the secondary-school program were 
rapidly slipping, and among college 
electives (save where effective modern 
methods were applied) they exerted 
that wartime languages are not only 
useful but essential, and has probably 
produced reservoir language com- 
petence which will not exhausted 
for least two decades. 

This sudden injection new vital- 
ity into language instruction stimu- 
lated public interest and evoked exag- 
gerated impressions the results ob- 
tained. Many persons, the 
Committee Trends Education 
has remarked, “have been led be- 
lieve that these striking results were 
attained through the discovery 
magical new method,” though they 
were actually the fruits well-tried 
practices expanded and intensified 
professional language teachers. The 
tempo instruction and the increased 


number instructional hours under 
whatever the methods employed, the 
results would superior anything 
obtained under conventional 
tribution. stands reason if, 
nine months, over 600 contact hours 
were scheduled, the end-product 
such class would approximately 
125 percent better than that any 
class running three years the rate 
hours per year. 

the other hand, there reason 
maintain some judicious reserve 
any expectation marked spread 
language instruction after the war. 
matter fact, most forecasts 
the volume post-war language 
study, there are traces what seems 
undue optimism. have every 
reason confident improved 
methodology, but little justification 
for expecting that the United States 
will turned over night into nation 
polyglots. There will too many 
other heavy and social pres- 
sures school and college curricula. 
Languages that are needed will 
taught extensively and expertly. 
for recondite and exotic languages 
from remote and distant areas, what 
will important have them 
pertly taught few qualified cen- 
ters where permanent and 
newing nucleus competent special- 
ists may maintained, capable 
rapid increase whenever the need 
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arises. the case the Slavic 
languages, thus seriously question 
whether Russian, Polish, Czech any 
other will ever extensively taught 
the secondary level except where 
special conditions population jus- 
tify it. What should rather hope 
for that the colleges which recently 
introduced Russian other languages 
this group will bolster their 
language instruction with general ori- 
entation courses the East European 
area that self-incrementing sphere 
study may created and better oppor- 
tunities provided for stimulating and 
increasing student interest. 

also inclined question 
whether enthusiasm for learning 
languages will survive under peace- 
time conditions fed language in- 
struction alone. the contrary, 
zest for any given language im- 
planted and nourished through the 
cultural courses which language 
instruction implemented. Once the 
period wartime necessity past, 
few indeed will the col- 
lege students embark the study 
any difficult language (Japanese, 
Chinese, Thai, Burmese, Russian, Po- 
lish, Turkish, Hungarian, Finnish, 
what you will) unless there are tan- 
gible cultural practical gains 
prospect. sure, intensive lan- 
guage techniques lessen the interval 
necessary acquire strictly linguistic 
competence. But student induced 
stand the grind intensive study 
only the presence end earn- 
estly wishes achieve. Under peace- 
time conditions instruction, the mo- 
tivation the student must roughly 
follows: “Marsovia interest- 
ing country virtue civilization 
and its set-up, and 
learned the language could know 
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more about it.” not much 
question multiplying specialists 
gent minority who have made them- 
selves able express rational 
opinion 
tions stimulating instruction 
aroused their curiosity about section 
the world far them unknown. 

One much-advertised innovation 
the A.S.T.P. was the use so-called 
native ‘informants’ (tutors, drill-mas- 
ters), from whose use their own 
tongue experts were sup- 
posed distill all descriptive wisdom 
the facts, forms, and usages 
the language question. This pro- 
cedure perfectly admissible the 
uncodified languages, and de- 
rives from the familiar field method 
effectively used Americanists 
their studies Amerindian idioms. 
But advocate its wholesale applica- 
tion languages which the 
tive pattern already fixed sheer 
presumptuous nonsense, which hith- 
erto has proceeded mostly 
oretical linguists vocal tongue 
but English, but doubly fluent their 
criticism colleagues more polyglot 
than they. 

Desirable speaking knowledge 
any language may be, remains 
true nevertheless that even some mod- 
ern languages are frequently learned 
the college level less means 
communication than tools re- 
search. does not seem feasible 
such cases delay the acquisition 
reading knowledge until term 
has been spent working some de- 
gree spoken command. what 
student wants learn speak 
language, there every reason why 
should the speediest possible 
means. If, the other hand, pre- 
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fers learn read first, would 
seem futile apply the oral method 
unmodified. Furthermore, 
multiple approach all levels in- 
struction include simultan- 
eously training speaking, reading, 
writing, and understanding seems 
me, except the case exceptionally 
difficult oriental other exotic lan- 
guages, more results than 
the exclusively aural-oral technique. 
These considerations apart, how- 
ever, appears doubtful whether, 
dealing with the more usual languages, 
the relatively illiterate informant has 
any place the peacetime college 
classroom. The informant should, 
seems me, more profitably per- 
son education order, his con- 
versation and fund information, 
supplement any cultural material 
which the regular instructor may pro- 
vide. former colleague Dr. 
von Schmertzing has observed 
(Monatshefte fiir Deutschen Unter- 
richt, October, 1944, 4), “The most 
persons would men 
women good general background 
rather than specialists men who 
know their country well, have taken 
interest all sorts things, and 
are able interpreters what going 
around them.” Under peacetime 
conditions, foreign students enrolled 
the various American colleges and 
universities can, course, enlisted 
informants, but such personnel will 
fugitive best, and cannot func- 
tion satisfactory mature persons 
who may inducted undertake 
tutorial work part-time activity. 
One phase the intensive methods 
evolved under the has been 
the expanded and, generally speaking, 
effective employment phonetic 
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phonemic transcription, not only 
cases where the language under study 
shows exotic and difficult form 
writing, but any case where (as 
French, for instance) orthography and 
pronunciation are far apart, even 
some instances, e.g., German, where 
they are not. the first 
(exotic form writing, e.g., Chinese, 
these transcriptions perform 
essential function. the others, 
though their use was obviously 
tated characteristic emphasis 
the aural-oral approach, they are, 
reason their subjective and approxi- 
mative character, something nuis- 
ance, and have validity whatever 
unless accompanied demonstrations 
executed instructor informant 
illustrated 
ings. They are, moreover, fallacious, 
since they introduce factor con- 
fusion between the necessary visual 
image word’s orthography and the 
equally necessary auditory image 
its pronunciation. Dr. von 
mertzing has again observed this 
connection (loc. cit., pp. 1-2), still 
believe that, with native 
teachers, phonemic transcription 
altogether superfluous because can 
only approximate the sounds for- 
eign language whereas the native can 
actually correct the sound until 
nearly native possible the case 
each individual student.” 

Excessive emphasis transcription 
this sort derives, seems me, 
from unduly perfectionist interest 
pronunciation. stands reason 
that hardly any American who learns 
young adult, unless has 
sensitive ear and highly developed 
mimetic capacity, will ever acquire 
absolutely pure pronunciation the 
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language studied. the other hand, 
with the dialect variations any 
country any size, there reason 
why foreigner cannot pronounce any 
important European language well 
least half the local population, 
provided well-grounded and 
drilled vowel qualities, stress, and 
cadence. these items transcription 
makes little contribution. 

write with particular feeling 
this topic reason having observed 
various misguided efforts teach Rus- 
sian transcription. the basis 
long experience, understand only 
too well the initial difficulties the 
alphabet. Put these 
ties, under adequate instruction, are 
easily overcome within week, and the 
laborious system (what- 
ever may be) nothing more than 
sand the gearbox long instruc- 
tor and informant continue careful 
policy correction. Here phono- 
graphic reproduction the student’s 
pronunciation checked against the pro- 
nunciation native far more val- 
uable than any amount fruitless 
transcription. may add that this 
considered opinion held most ex- 
perienced teachers Russian this 
country. 

Another phase the pro- 
ductive some discussion was the 
place (or lack place) occupied 
grammar the various courses. 
observers remarked, “it early became 
apparent that American foreign 
language departments there was un- 
animity opinion about the best way 
present grammar.” course this 
remark not precisely novel con- 
tent, since experiments this field 
have been going for least two de- 
cades with fairly variegated results. 
question, indeed, whether any hard 


and fast rule can laid down, since 
much depends the character and in- 
herent difficulties the language un- 
der study. Classes the Slavie lan- 
guages were handicapped the no- 
toriously inferior nature the avail- 
able textbooks, and much time was 
con umed preparing even writ- 
ing materials for vocabulary ex- 
pansion that little energy time was 
left over for the same performance 
purely linguistic exposition. There 
little question that any lan- 
guage course aiming both fluency 
and correctness, carefully regulated 
grammar drill essential. is, for 
example, impossible speak Russian 
without detailed command declen- 
sions, verb inflections, and aspects. 
such case, however, this command 
cannot communicated mere lec- 
ture sessions; the contrary. en- 
tails drill sections larger than 
those informants under the 

Obviously the problem presents 
self how far the lessons the 
may assimilated into col- 
lege curricular practice. clear 
the implications this problem, 
should first determine what lessons (if 
any) the did 
matter fact, these lessons 
should have been amply clear 
any experienced language teacher. 
They are: (1) more time applied 
any subject, the student makes fas- 
ter progress; (2) conversation 
practised zealously, the student per- 
force learns speak; (3) the use 
competent native instruction above the 
absolute beginners’ level the first 
guarantee adequate pronunciation, 
auditory comprehension, and active 
(or passive) vocabulary; and (4) 
within the limits the vocabulary 
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assimilated, reading competence tends 
inerease with speaking ability. 

The satisfactory application these 
lessons the college curriculum mani- 
fectly depends how much time the 
administrative authorities any in- 
stitution are willing concede lan- 
guage instruction. This problem has 
been effectively Professor 
Otto Springer Pennsylvania (“In- 
tensive Language Study Part 
the College Curriculum,” The German 
Quarterly, November, 1944, pp. 224- 
240.) The course eight hours 
weekly, divided according 
preference between instructional and 
practice hours (4:4, 5:3, 6:2) seems 
the whole the substantial limit 
what may expected term-time. 
Under this schedule, there some ten- 
dency reduce the amount outside 
preparation-time exacted from the stu- 
dent. But for the optimum effective- 
ness such program, solid prepara- 
tion should required and enforced 


before least three the 
tional hours, and such the 
tice, there would appear rea- 
son why the student should not receive 
double credit for such 
There is, however, limit the step- 
and the stretch-out applicable 
summer-chool other special 
students are able and willing 
vote limited period any given lan- 
guage the exclusion everything 
else. 

function. made the American pub- 
lic and American college-adminis- 
trators language-conscious, and 
showed that the results justified the 
expenditure additional time lan- 
guage-acquirement.* Let not, how- 
ever, language-teachers, excite our- 
selves unduly over variations fads 
technique, remembering that any 
method good method yields 
end-products proportionate the time 
expended its execution. 


Foreign Languages and 


the Army 


SAMUEL WAXMAN 


introduction language in- 

struction army contingents 

our colleges and universities has 
caused tremendous flurry acad- 
emic circles. Not only language jour- 
nals but popular magazines and news- 
papers have discussed the methods 
used the Army teaching the G.I. 
how speak foreign languages. Now 
after you have been teaching foreign 
language for some forty years, 
suddenly and told that all your meth- 
ods teaching languages are anti- 
quated and that you have lived and 
taught vain. One doesn’t object 
much exaggerated claims are made 
reach only the experts and one can get 
back the enthusiast the next is- 
sue. Furthermore, language teach- 
ers have been accustomed hearing 
modern language professor make exag- 
gerated claims the miracles 
has performed his own classes. One 
merely discounts his enthusiasm and 
continues one’s own sweet and tried 
way. But when the popular journals 
recount “the miraculous tales the 
soldiers taught under the auspices 
the armed forces” and proclaim that 
“in the Army they teach you the bread 
and butter essentials language 
eight twelve hours,” time 
call halt these unfounded and pre- 
posterous statements which are un- 


fair some veteran teachers who 
have been successfully teaching stu- 
dents speak foreign languages for 
nearly half century. 

true that after the expenditure 
much blood and sweat have suc- 
ceeded imparting speaking 
edge foreign language only the 
extremely few. people are 
not linguistically minded and the rank 
and file our students can never 
expected speak fluently foreign 
tongue. times peace few our 
students after leaving school and col- 
lege have opportunity use the 
language which they have become 
more less proficient. Now that our 
boys have been scattered over the face 
the earth, the desirability 
speaking knowledge foreign lan- 
guages the part the many has 
made itself felt. Enter here the 
claimants for the Army procedure, 
advocating mass production 
Now those who know anything 
about the average Army man realize 
that are dealing with masses, 
are not concerned here with carefully 
selected West Point material. con- 
tend that the Army Specialized Train- 
ing Program, commonly known the 
has contributed nothing but 
verbiage what language experts 
have already known. admit 
however that this program has given 
still another incentive the teaching 
the spoken language, and regard 
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that desideratum. But are not 
impressed the technical jargon 
the Army experts with their “direc- 
tives” “linguists” and “informants” 
“trainees” means “phonemes.” 
And although the Lan- 
guage Classes the Army Specialized 
Training Program” has glossary, 
neglects explain the uninitiated 
course easy matter delude the 
and even some our educa- 
tionists who have had training 
modern language teaching with scien- 
tific and terms. But 
the trouble comes when school and 
college officials take face value the 
absurd claims the enthusiasts for 
Army methods. How unfair 
ask high school teacher with classes 
thirty-five even forty students 
get the same results that they claimed 
for the Army which lavished millions 
this pet project which came 
such sudden close. How successful 
the Army really was, the reader will 
judge for himself later. 

Boston University “trainees” 
were assigned either French, Ger- 
man, Italian, the three languages 
designated the Army. Seventeen 
different languages were taught one 
hundred and twenty-six institutions 
learning, but the three assigned 
Boston University were regarded 
the spring 1943 those needed 
most. Japanese lead the list the re- 
maining fourteen languages and Span- 
ish followed, with Russian and Chi- 
nese constituting the last two the 
big seven. German topped the whole 
list. 

The period instruction was nine 
months, three terms three months 
each with week’s furlough between 


terms. During the first term, our 
men were given seventeen hours 
class instruction per week one 
the three major languages. For one 
hour week they might study another 
lenguage their own choice, 
they preferred, eighteenth hour 
the same language. This single 
riod instruction consisted in- 
formal conversational hour held one 
evening each week. And what 
scurry had find overnight 
teacher for conversation classes 
Arabic, Armenian, and Modern Greek! 
During the second and third terms, 
the study the optional language was 
abolished and the total amount 
hours language study was reduced 
fifteen hours week. During the 
first term each student had five hours 
week with “linguist” who ex- 
plained the “structure” the lan- 
guage, and twelve hours, that two 
hours day, with “informant” who 
was later more properly designated 
“drill-master,” whose duty was 
afford practice the spoken language. 
During the second and third terms the 
periods the “linguists” were 
duced from five three hours per 
week. Throughout the nine months 
“linguists” and “drill-masters” were 
shifted about, order give 
“trainees” varieties linguistic ex- 
periences. Instead the informal 
hour optional language, soirée 
was held one evening week for each 
different language. The first hour 
was given over informal talk 
civilization fine arts, concert 
recital poetry, even educa- 
tional movie. second hour gen- 
eral conversation followed which 
the French, German, and Italian ele- 
ments the community were invited 
come and join the corps 
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tors and students. goodly amount 
phoning went into the planning 
these weekly soirées. Regulars and 
pinch hitters from the Alliance Fran- 
the Salon Frangais, the Circolo 
Italiano and the German Turnvereins 
greater Boston did yeoman service 
during those weeks. 

Our classes were divided into three 
levels, elementary, and 
advanced, grading which was chiefly 
paper one far the classes con- 
versation were concerned. The writ- 
ten language was taboo and even dicta- 
tion was frowned upon our men 
who reminded that speaking and 
not writing was what the Army 
wanted. The result was that, whereas 
most our students were finally able 
understand simple spoken sen- 
and acquired certain amount 
glibness using few trite phrases 
everyday life, yet the average man 
never was able master the niceties 
the languages, especially pronuncia- 
tion and proper use verb forms. 
For the most part, any rate far 
French was concerned, they ac- 
quired pidgin smattering, what 
Frenchman “baragouinage.” 
What was the reason for this mediocre 
success spite the large amount 
time devoted class-room exercise 
the language? the first place many 
the men who came Boston Uni- 
versity expected study language 
their own choice. One the reasons 
for their coming was that they 
were already familiar with one foreign 
language home and had been given 
understand that they were con- 
tinue their study, let say, Ar- 
menian Arabic. They were not 
permitted this, however, and 


were more less arbitrarily placed 
French German Italian class. 
find hard persuaded that 
because man knows something Ar- 
menian will necessarily become 
expert the speaking German. 
Then too most our men bad passed 
the age when learning lan- 
guage can acquired the “mim- 
mem” method. have found from 
long years experience that the 
American male adult extremely im- 
patient the minute delicate details 
which must mastered the 
tion spoken foreign language. Our 
men had heard much about the 
painless method language acquisi- 
tion, that they expected acquire 
spoken knowledge the language 
without effort and discipline. 
other institutions men did not have 
the freedom the city. With 
they were supposed study evenings, 
but many them found other places 
amusement and shunned the library 
and study hall. Then too they had 
their classes foreign area study, 
combined with daily gymnasium work- 
outs and military drill. The method 
intensive developed into such 
cramming process that the men became 
over-stuffed and were unable digest 
what was poured into them hour after 
hour and day after day. was per- 
fectly natural that they should seek 
relaxation moments when military 
discipline was relaxed. Then their 
morale was shot pieces early the 
period training rumor which 
kept circulating, the effect that ap- 
plications for entrance into officer 
training camps were closed them, 
rumor which eventually proved 
true. Then the final term the 
report spread that the need linguis- 
tic experts had passed, and that the 
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men were sent back into the in- 
fantry. This was bitter blow men 
over thirty who had aspirations en- 
ter military intelligence some 
branch the Army where their in- 
tellectual attainments might put 
into use. has turned out very 
few the men trained our A.S.T.P. 
were called upon use their knowl- 
edge foreign language. 

One the fallacies held the 
Army experts, fallacy shared the 
general public, that native merely 
virtue his foreign birth can 
teach the language which speaks. 
One our directives stated, “The 
drill-masters need not 
teachers; their chief function 
speak their own language.” our 
conversation classes which met two 
hours each day, the number 
dents never exceeded eight ten 
accordance with instructions, and our 
drill-masters were chiefly natives. 
French had among others retired 
musician, book-seller, chef, and 
psychiatrist. They 
whole-heartedly this war effort, 
they talked themselves blue the face 
their native tongue, but they did not 
have the slightest notion how 
make others voluble the language 
which they were fluent. sure 
“linguists” were supposed ex- 
plain the “structure” the language 
which the spoke. But 
this dual control never seemed efficient 
tome. suppose that this method was 
originally devised the American 
Council Learned Societies for the 
teaching such languages Japa- 
nese, Malayan, and Hindustani 
which our learned scholars were not 
fluent, hence the necessity for na- 
tive who should act the part hu- 
man phonograph. Some lan- 
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guage teachers resented the 
tions this dual control because 
seemed reflection our knowk 
edge the language which are 
supposed experts. knew that 
could teach languages better than 
native butcher, baker, candlestick 
maker. were all good 
however, whether “linguists” 
masters,” and obeyed orders and 
Now that the noble experiment 
matter history and longer mili- 
tary secret, the truth can 

have already spoken the 
gers mass production. Today 
are more and more dominated the 
machine which may some day destroy 
us. One the things which disturbed 
most connection with this 
program was the Army 
method examination. Our own 
painstaking and time-consuming oral 
examinations which each student 
was questioned for ten fifteen min- 
were set naught the true and 
false and multiple choice examinations 
given masse elementary, 
mediate, and advanced students whom 
add insult injury 
tions were corrected 
trained language teachers had 
stand aside and administer robot tests 
which were corrected robot. 
Let remind you again that through- 
out the whole program the 
the chief stress was laid the spoken 
language, yet the supreme final test 
was purely mechanical 

own personal conviction 
that you can more use mass 
tion methods teaching spoken lan- 
guage than you can with singers 
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tuoso. learns play upon his 
eal chords much violinist learns 
manipulate the strings his instru- 
ment. The phonograph, the movies, 
the radio, are all machines, excellent 
machines, but the human voice manip- 
ulated that complicated bundle 


‘nerves, muscles, blood, and brains 


man not machine not 
yet. You cannot produce means 
accelerated courses virtuosi masse 
you accelerate the speed machines 
belt. the advertising which 
these Army courses received has done 
great deal harm certain educa- 
tional circles which are urging that 
“streamline” our teaching modern 
languages, which suppose means ac- 
through 
methods. Already our publishers are 
flooding the market with conversation- 
text-books for classes 
means which claimed that the 
student will learn speak foreign 
language fluently few weeks. 

All this hullabaloo about the so- 
called revolution the teaching 
spoken language leaves veteran 
teachers cold. have lived through 
many sudden spurts this kind. They 
seem follow the wake wars. 
After the Spanish-American War, af- 
ter the First World War, just now 
the case, there flowed throughout the 
country wave enthusiasm for 
speaking knowledge foreign lan- 
guages. This truly global war to- 
day which our youth have been sent 
all parts the earth has widened 
the our language horizon im- 
mensely. think now not only 


terms the languages western Eu- 
rope and the Americas, invariably 
include the study Russian, Chinese, 
and Japanese. 


Now can profit much this 
tidal wave interest the study 
the spoken living languages di- 
rect our energies proper channels. 
Let modest our demands. Let 
teach our gifted students speak 
one foreign language well. Already 
our colleges are increasing the number 
language courses which classes 
meet for one hour and sometimes two 
hours day. using foreign stu- 
dents who are experienced teachers, 
now studying our graduate schools 
can organize courses with addition- 
hours for practice 
much our science courses set aside 
hours for laboratory work. There 
reason why our colleges and uni- 
versities should not increase manyfold 
the exchange students and instruc- 
tors, perhaps with the help subsidies 
from the state department. peo- 
ple are ceasing the isolation- 
ists which were after the First 
World war. Even our Republican 
leaders Congress are beginning 
see the light. The airplane and the 
radio hope will prevent from re- 
turning isolationism. Let 
ness this present enthusiasm for 
more widespread knowledge the 
spoken language going sanely 
and slowly. prevent this en- 
thusiasm from becoming mere pass- 
ing fad. the federal government 
will pour more discriminatingly few 
thousand dollars into language train- 
ing civilians, did millions into 
the training its soldiers, then 
teachers modern languages will for- 
give the extravagant claims 
that have been made behalf the 
miraculous revolution language 
teaching brought about Army 
methods. 
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Language Classes 


the University 


discussion elementary 

the University iowa should 
prefaced statement the place 
foreign language now occupies the 
curriculum pattern the undergrad- 
uate. The stress henceforth upon 
achievement and not upon semester 
hour credit. Students must demon- 
strate achievement test that they 
possess either adequate reading 
speaking knowledge foreign lan- 
guage, and neither the university nor 
the department concerned cares how 
when this knowledge obtained. The 
student normally presents himself for 
examination when stops his work 
language. 

For most students, course work 
more enjoyable and more profitable 
than independent study. This par- 
ticularly true foreign language 
where pronunciation and comprehen- 
sion can learned more readily and 
more accurately through class instruc- 
tion. Advisers therefore urge stu- 
dents enroll classes and they fur- 
ther advise electing language later 
than the sophomore year. Students 
are, however, free theory follow 
their own inclinations. 

For students who wish beginning 
courses, the foreign language depart- 
ments offer five hour course meeting 
daily except Saturday for four hours 


credit. There are two types 
one which reading knowledge 
stressed, the other which the 
upon speaking ability. Every 
student enrolled section read- 
ing spoken language meets that 
tion Monday, Wednesday, and Friday, 
for regular class instruction. Class 
assignments both types work still 
presuppose two hours study. 
Tuesdays and Thursdays the students 
each section reading and spoken 
language are divided into smaller 
groups and assignments presuppose 
only one hour preparation. The 
drill sections reading are limited 
fifteen students and are taught 
competent instructor 
those spoken language have more 
than eight students and are under 

Italian and Portuguese the 
plan somewhat different. three 
days the week these classes have 
regular class instruction, with the 
usual type grammar; Tuesdays 
and Thursdays, the classes meet, 
small groups, for drill speaking. 

For the drill sections the spoken 
language courses French, the 
partment has two natives: one from 
Switzerland, the other from France. 
Spanish, there are seven natives: 
one from Spain, four from Mexico 


For students the other colleges such engineering and pharmacy where the program 
permits only three hour course language, class has been established called Applied 
French (or Applied German) which the reading method used but where the stress upon 


scientfic particularly the second semester. 


There has been demand for such 


course Spanish. The enrollment Applied German, might expected, somewhat larger 
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than Applied French. 
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City, one from Costa Rica, and one 
from 

Most these drill-masters are grad- 
uate students, granted tuition exemp- 
tion and earning sufficient pay their 
living and personal expenses. Their 
services are obtained because their 
interest graduate work: some are 
perfecting themselves English, some 
are interested journalism, others 
law and engineering. few the 
drill-masters are earning de- 
gree and have Latin-American tui- 
tion scholarship. 

The achievement test should 
passed the above-average student 
after eight semester hours course 
work. For those who need further 
study, before continuing course work 
before presenting themselves for 
the achievement test, two semester 
hour class offered both reading 
and spoken language work. 

Students who pass the achievement 
test have satisfied the foreign language 
requirement for the degree. 
quite possible for student who has 
had four years work 
high school pass such test and 
excused from language work the 
university; also quite possible 
that has learned little his high 
school language course that will 
have have from four eight semes- 
ter hours more work. The basic ele- 
ment this new program quality 
knowledge, not quantity semester 
hours credit. The achievement test 
will marked pass not pass, grades 
will given only for class work. 
student passes the achievement test, 
without formal class work, will 
therefore receive credit for course 
work language the university. 


Although students can pass the 
achievement after eight semester hours 
class work, theory even less, the 
departments expect students elect 
advanced courses because they think 
language attractive and 
pleasing subject. The new program 
permits more varied and flexible elec- 
tion than former For stu- 
dents who wish reading, after the eight 
semester hour reading course, survey 
the subsequent course; for those in- 
terested writing, elementary com- 
position; for one who feels now 
wishes speak the language, section 
spoken language available. For 
student who has finished the eight 
semester hour course spoken lan- 
guage, there advanced spoken 
course, meeting five times week for 
four semester hours credit, and taught 
like the elementary course. There are 
methods for transferring from speak- 
ing reading the utilization the 
two semester hour reading course men- 
tioned above. 

With this introductory statement, 
the present status the reading meth- 
can its proper per- 
spective. Its future depends upon 
whether the students prefer reading 
speaking knowledge. Obviously, 
reading will demanded students 
science; and speaking, students 
commerce and music, and perhaps 
journalists. Students not affected 
utilitarian considerations will have 
decide whether the cultural element 
language study best attained 
reading speaking, although stu- 
dent who learns how speak almost 
certain use his acquisition for read- 
ing well speaking. The propor- 
tion enrollment reading spoken 


The pronunciation taught the drill-section obviously the pronunciation the drill- 
master.These drill-masters are selected carefully and their pronunciation reasonably uniform 
and every case clear and well articulated. The student uses his recitation the pronuncia- 
tion taught him his drill section, even though his instructor uses Castillan the recitation. 
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will depend, therefore, upon the desire 
the student and the views the 
adviser. This fall the proportion 
students reading French spoken 
The number reading French, who 
are studying the language tool 
(scientists), counterbalanced the 
number spoken French who intend 
use the language tool (music 
and commercial students.) spoken 
Spanish large proportion students 
are studying the language for utilita- 
rian reasons (commercial students). 


the eight semester hour reading 
course French, grammar detail 
minimized, translation from English 
into the foreign tongue from French 
into English eliminated, pronuncia- 
tion adequately treated (the stu- 
dents are-required use the phonetics 
laboratory and its equipment.) the 
first half the course, the objective 
develop fluency reading within 
controlled basic vocabulary. This 
acquisition vocabulary not 
steady uphill climb; there are leveling 
off spaces where the student stops 
read prepared texts within his vocabu- 
lary. the last part the course, 
prepared texts are abandoned and 
there transition French litera- 
ture, increasing difficulty, deter- 
mined the reading maturity level 
the student English and the 
ests the student. 


the Spanish reading course, the 
general similar the French 
but, view the structure the 
language, there more grammatical 
drill and there some translation 
from English into Spanish. 

the end the first semester, 
both the reading courses French 
and Spanish, about twenty students 
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are selected for their ability and are 
placed special recitation section 
and special drill sections. These 
students are taught make active 
use their passive vocabulary and, 
the end the year, have some 
versational fluency. 

The difference between the former 
six semester hour reading course and 
the present eight semester hour read- 
ing course lies part the somewhat 
greater number level spaces intro- 
duced and the reading level reached 
through many more prepared texts, 
Another difference the intensified 
drill the drill sections 
and the consequent increase 
also increase the number 
books read outside class (for con- 
tent only.) this eight semester 
hour course the department may 
able cover large part the work 
formerly covered the twelve 
ter hour course. The number pages 
read will approximate 1300-1500 
pages Spanish and 1700-2000 pages 
French (outside reading included) 
and, individual cases may amount 
2500 pages. 

The greatest difference the new 
reading course the disappearance 
the six semester hour second year 
course and the replacement this 
survey French Spanish litera- 
One the oddities ele 
mentary work (this true almost 
every language), the lack mature 
reading texts. one looks back over 
his own elementary work, 
palled the inanity the early texts 
read. The reading method may not 
have improved the quality content 
the early texts but certainly puts, 
fairly soon, interesting texts into the 


The survey Spanish-American literature advanced course. 
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hands the students. With the 
change the elementary course from 
six semester hours eight semester 
hours, the second year course (survey) 
brings the student into direct cultural 
contact with the best French 
Spanish literature. 

The literature course not intended 
specific language training nor 
critical interpretation the 
values French Spanish literature. 
the course the year the class 
reads average six thousand pages 
with monthly reports carefully 
and criticised detail. The 
students are given great liberty ex- 
pression and are urged evaluate, ap- 
preciate, and criticise their reading 
terms their own understanding and 
experience life. The students choose 
their own reading with the advice and 
help the instructor and long reading 
lists. Much done background 


work developing sense histori- 
cal well literary perspective. The 
purpose the course may said 
the development wide and varied 
interests reading important books 
which would otherwise escape forever 
the attention students except for 
casual translations. 

outline, method, and goal, the 
reading course still remains the read- 
ing course the past, 
however, the introduction the 
stress upon quality instead semester 
hours. The extension the six semes- 
ter hour year course into eight 
semester hour year course, enables 
student obtain one year what for- 
merly required two, and caps his ele- 
mentary work with cultural course 
survey, permits him the election 
speaking writing courses. 


| 
4 


Grammar and Through Use 


WALTER KAULFERS 


language teachers teach gram- 
mar. one will admit that 
allows his students speak 
write ungrammatically without mak- 
ing least some effort secure im- 
provement. Noone will even admit 
that permits gross errors occur 
they can easily anticipated and 
avoided. these points there 
surely unanimous agreement. Yet 
the teaching the one 
topic that can counted upon stim- 
ulate the most heated discussions 
professional circles. Where the 
roots this seeming paradox lie 
Certainly part the can 
traced the varied and overlapping 
senses which the term “grammar” 
itself can used quite correctly. Most 
dictionaries distinguish least three 
primary meanings: (1) the science 
art treating the classes words, their 
inflections, syntax, (2) treatise 
book the foregoing; and (3) 
manner speaking writing ref- 
erence grammatical rules; 
grammar bad. the speaker 
writer does not make clear the particu- 
lar sense which using the term 
given time, confusion and misun- 
derstanding can easily If, for 
example, questions the value 
without defining his use 
the term, may easily give some 
his audience the impression that 
would let any kind absurd construc- 
tion pass the classroom. Would 
not professional discussion the prob- 


lems language teaching greatly 
facilitated greater care were exer 
cised the use ambiguous terms? 

view the confusion that hag 
already been caused the careless 
use “rubber-band” words during 
the past three decades, might even 
desirable avoid easily misunder 
stood labels entirely. Since everyone 
interested developing good usage, 
why not adopt the term “usage” 
wherever the manner expression 
speech writing the central com 
cern 

Obviously, the substitution this 
term describe central objective 
all teachers languages does not 
away with “grammar.” can 
taken for granted that one 
teach good usage having 
mind some standard terms 
judge what acceptable and what 
not. Since purely individual judg 
ment can not relied upon 
without ultimately encouraging an- 
archy teachers will 
refer standards reported the form 
tive text grammar whether 
called this name not. What 
more, they will usually refer book 
which things are easy find 
cause language conveniently labeled 
and classified. Without convenient 
labels and some comprehensible system 
ards language would awkward 
use dictionary which words 


Dwight Bolinger New Conception The Modern Language 
Journal. Vol. No. pp. 170-174, March, 1943. 
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were not arranged alphabetical or- 


der. 

this point few any teachers 
language will disagree. There must, 
then, second source, apart from 
ambiguousness the use the term 
gram mar itself, which disagreement 
the teaching acceptable language- 
usage can traced. not this source 
found the ease with which 
ganization, classification, 
nology language for reference pur- 
poses can become confused with the 
functions language and with the 
methodology learning perform 
the language itself real-life situa- 
tions 

The history this confusion can 
easily traced, and throws considera- 
ble light upon the possibilities for re- 
storing organized grammar its right- 
ful place language teaching. With- 
out attempting trace the art and 
science language study back the 
dawn civilization, can safely 
give credit Aelus Donatus 390 
D.) tutor St. Jerome, and 
sariensis Priscianus 500) author 
Institutiones Grammaticae for provid- 
ing with most our modern system 
grammatical terminology and classi- 


Donatus begins his Ars Gramma- 
tica the catechetical question-and- 
answer fashion that still persists 
many language classes after 1600 


Question Answer 


How many parts speech are there? 
Eight. 


What are they? Noun, pronoun, verb, 


adverb, participle, 
preposition, and interjection. 

What isanoun? part speech 
with case, signifying body thing 
particularly commonly. 

How many attributes have nouns? 
Six. 

What are they? Quality, comparison, 
gender, number, figure, case. 


Priscian similarly sounds very mod- 
ern English translation 


Question Answer 


What part speech arma? 
noun. 

sort? Common. 

what class? Abstract. 

what gender? 

Why neuter? Because all nouns 
whose plurals end are neuter. 


Why not the singular used? Be- 
cause this noun expresses many differ- 
ent things. 

The Ars Grammatica Donatus 
and the Institutiones Grammaticae 
Priscianus, however, were designed 
for use the upper, not lower schools 
Rome. fact, although they re- 
mained the authoritative textbooks 
grammar for nearly thousand years, 
they were used such only the up- 
per monastic schools and medieval uni- 
Have foreign language 
teachers been making the mistake 
assuming that Donatus and Priscianus 
intended their system language 
teaching for young people? 

Again, important observe 
that both Donatus and Priscian wrote 
their textbooks for use Romans who 
already knew how speak Latin, 
their native tongue. The Ars Gram- 


Wayland Johnson Chase (Translator) The Ars Minor Donatus: For One Thousand 
Years the Leading Textbook Grammar, Translated from the Latin, with Introductory sketch. 
University Wisconsin Studies the Social Sciences and History, Number 11, Madison Wis- 


consin, 1926, pages; 29, 39. 
Elwood Cubberley. 
1920, 849 pages; pp. 152-158. 


The History Education. 


Houghton Company, New York, 
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matica and Institutiones Grammaticae 
were not primarily concerned with en- 
abling people learn entirely 
foreign language from scratch. This 
fact self-evident, for the time 
these treatises first appeared such lan- 
guages French, Spanish, and Ital- 
ian did not even exist except possibly 
Have foreign language teachers been 
wise applying the Donatian and 
Priscian systems the 
teaching languages entirely foreign 
the learner 

will noted also that the termi- 
nology appiied language Donatus 
was not all forbidding 
foreign the students his day. 
anyone who spoke Latin his na- 
tive tongue, such terms adverb 
tive (ad jectus thrown), 
predicate (praedicatus: proclaimed, 
announced) were not all difficult 
understand. the students the 
fifth and sixth centuries such terms 
were 
though sound academic today, 
the readers the Ars Grammatica 
and Institutiones Grammaticae, they 
were only simple compounds famil- 
iar everyday words. What more, 
they were also far more appropriate 
for Latin than they are descriptive 
terms for languages that have come 
into being since the early centuries 
the Christian Have teachers 
language been wise adhering 
terminology that now foreign 
English-speaking students the for- 
eign language itself, and that basically 
not always accurate when applied 
languages other than Latin? 
good psychology anybody’s stand- 


Indiana, i936, 344 pages. 
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ards attempt teach the unknown 
terms the unknown 

Whatever may the answers 
these questions, can hardly 
denied that any attempt apply 
system designed for one set condi- 
tions entirely different situation 
likely produce serious maladjust- 
ment. not the the 
problems foreign language teaching 
professional magazines and meet- 
ings give evidence that this maladjust- 
ment has become almost chronic 

What, then, practical alterna- 
tive? would seem that the most 
feasible and promising solution lies 
distinguishing between appreciation 
linguistic classification and 
clature for reference purposes 
pedagogical objective, and 
actually perform the language 
self real-life situations. Although 
these two objectives need not an- 
tagonistic, the mastery either 
tive does not automatically guarantee 
mastery the other. Obviously, 
the final analysis, learn 
doing the way expect use the 
skill real life. Learning the stand- 
ards which correctness can deter- 
mined doubtful cases, and learning 
perform language oneself, are 
quite different things. 

the central objective foreign 
language teaching ability actually 
use the language reading, writing, 
speaking, then assuredly the lan- 
guage cannot introduced into the 
classroom merely illustrate gram- 
matical nomenclature 
tion. must pervade all activities 
throughout the course. The tradition- 
grammatical approach, however, of- 
ten prevents adequate emphasis upon 


Grammar. Indiana University, Bloomington, 


active experience language com- 
munication. What actually happens 
the high-school classroom often 
this: 

Since grammatical terms are 
outside very narrow academic 
circles, they are foreign young 
people that very considerable 
the class time has devoted “ex- 
plaining the meaning the explana- 
tion” English. such cireum- 
stances, the foreign language itself 
usually relegated the background 
except for illustrative purposes. When 
this happens, the real objective 
terms what actually goes the 
classroom obviously not mastery 
the language itself, but mastery its 
classification and terminology. 

Since time spent learning the 
meanings labels often leaves little 
room for abundant practice com- 
munication, theory far outdistances 
the learner’s resources active vo- 
cabulary. Whenever this happens, 
the theory itself, for lack vocabulary 
which can tied the learner’s 
own experience, tends evaporate 
every weekend into the stratosphere 
pure intellect. The result, therefore, 
confidence and security the use 
language. Indeed, the number 
young people who survive this highly 
initiation language- 
study small that strong third-and- 
fourth year programs are possible only 
the very largest high-schools. 
not these facts show that the means 
tend defeat the very ends that 
pretend serve 

Since the grammars lan- 
guage classified form verbs, pro- 
nouns, adjectives, the student 


often learns the language parts that 
are fitted together according 
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grammatical recipe the form 


rule. The results this kind ap- 
proach language often suggest 
intellectual “jigsaw even 


after all the parts have been fitted to- 
gether correctly, they are still separate 
pieces that often fall apart the 
slightest jar. Would not prefer- 
able think language-learning, not 
process fitting together jig- 
saw-puzzle, but “expanding 
snowball” that always unity 
matter what its size? other words, 
can not start with language ac- 
tion means communication, and 
keep both the scope and 
quality performance, using the 
grammar text not learning 
for judging usage, much use 
tionaries for reassuring ourselves con- 
cerning the spelling meaning 
words 

Since the exercises the gram- 
mar are designed give practice 
applying rules, language practice 
the classroom often devoid ideas 
content worth communicating. Cer- 
tainly there little incentive wish 
read, write, speak when the prac- 
tice material reduces the student the 
level ventriloquist dummy. Has 
anyone ever learned speak merely 
translating other people’s language 
doing other people’s exercises? 
Granting that practice translation 
has place any language-learning 
program, not its value merely pre- 
paratory the final and most im- 
portant step that having students 
demonstrate their command the 
topic composing original sentences 
their own preferably something 
that they would actually like say 
know? their sentences are phrased 
the form short, easy-to-answer 
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questions, using only vocabulary that 
already the group, the 
class can actually try them out each 
other for conversational practice that 
involves not only ability answer 
questions, but also originate them. 
the class has trouble originating 
questions, not the difficulty likely 
grammatical theory, least tempo- 
rarily, and get busy vocabulary 
building? What good will the theory 
the learners they have re- 
sources active vocabulary terms 
which apply it? Will not 
evaporate every week-end? not the 
best test mastery language the 
ability perform satisfactorily 
sentences one’s own creation How- 
ever axiomatic this principle may be, 
the facts are that language teaching 
seldom allows time for this most im- 
portant step until after the grammar 
covered the first year has become 
too rusty for active use without bene- 
fit extensive exercises review 
grammar the third and fourth years. 
Certainly this not particularly 
satisfying experience for people who 
not like language work merely for 
its own sake discipline. 

What, then, can suggested pos- 
sible alternatives? Certainly the elim- 
ination grammar, formal other- 
wise, not the answer. Some organ- 
ized classification language abso- 
lutely necessary least for reference 
purposes prevent anarchy com- 
munication. desirable also that 


the students eventually learn use 
grammar texts for reference purposes 
just they learn use dictionaries 
check the spelling meaning words. 
But classified grammar for refer- 
ence purposes suitable starting point 
for young people who know nothing 
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the foreign language all? 
Donatian and Priscian systems are 
prove effective they presumably 
were sixteen hundred years ago, should 
not modern students first become 
well acquainted with the language 
means commmunication were the 
young men Rome whom the 
Grammatica and Institutiones Gram 
maticae were first used? Should not 
modern students also mature 
fore embarking upon this kind 
specialized study language were 
the young men the higher cathedral 
and monastic schools, the med- 
ieval universities? The answer would 
seem depend entirely upon whether 
the primary objective knowledge 
about the language, ability actually 
tory, textbook writers and teachers 
language have seemingly fallen into 
the error using dictionaries usage 
vices. Because language conven- 
iently classified for reference purposes, 
the assumption has apparently been 
made that teaching language terms 
its classifications the best way 
develop ability use it. There are 
not few schools where students still 
devote considerable portion their 
time memorizing reciting verb 
forms the vertical format the con- 
jugation paradigm because verbs 
ient form the grammar book. not 
this practice unsound would 
memorizing and reciting words 
phabetical order for vocabulary build- 
ing—just they happened 
classified this fashion the 
tionary? not practicing language 
skill way which never used 
real life very much like coaching 
tennis team ping-pong table 
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means for improving their ability 
perform standard court 

Granting that certain mechanical 
language require specialized 
practice school, much like the ar- 
peggios and scales music, must 
format designed for convenient refer- 
ence and classification, save 
paper costs printing, determine the 
actual way which language 
practiced? Without doing away with 
grammars, can not have pupils re- 
language verb-forms and tenses 
short questions and answers that bear 
least some resemblance the way 
language actually works real life? 
Can not least encourage young 
people recast such conjugations 
form, and practice them kind 
dialogue between two people? Here 
example from the Spanish that 
can modified suit other lan- 
guages: 

not member: ser miembro 
Ud. miembro? Aren’t you 
member 
—(Yo) soy miembro. 
member. 
son Uds. 
you members 
(Nosotros) somos miembros. 
aren’t members. 

The teacher develops acquaint- 
ance with the present tense forms 
having one pupil read the 
Spanish questions, and another the 
answers, making sure that the partici- 
pants are seated opposite sides 
the room that they will unconscious- 
speak loudly enough for all hear. 
Next, she has the students one side 
the room ask the questions chorus, 
and the other side repeat the answers. 

Then she asks for volunteers: “Who 


not 


miembros? Aren’t 
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find the Spanish for I’m not 
member How would you say 

Following this work, 
she develops insight into the grammar 
illustrated the conversation-exercise 
asking such questions 
can answered directly from actual 
experience with the action. 
For 

Where does the word for not 
Spanish 

What English word not 
lated the first two sentences 

The verb-forms that are used with 
Ud. can always used with he, she, 
Rosa, Carlos also. How, then, would 
you ask she (ella) 
member. 

The verb-forms that are used with 
Uds. can also used with ellos (they), 
Juan Maria, las casas, How, 
then, would you ask Aren’t they (ellos) 
members? John and Maria, aren’t 
members. 

Finally, she asks the class write 
out the two Spanish questions and two 
answers for three four verb-phrases 
using ser miembro model. For 
example: 

Teacher: Now let’s take sheet 
paper and write the two Spanish ques- 
tions and two answers for these 
phrases, using the sentences for ser 
miembro the board model. 
Raise your hands soon you have 
finished. The teacher writes the fol- 
lowing verb phrase the board: 

ser muy joven (jévenes) 
Then she adds word “Use 
(with the accent mark) the 
last two sentences.” 

While the group are writing out the 
questions and answers, the teacher 
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moves about the room clear indi- 
vidual doubts misunderstandings, 
call attention careless omissions 
misspellings, answer indi- 
vidual questions. 

soon two students have fin- 
ished, she calls them aside repeat 
the questions and answers each 
other orally low voice dialogue 
form while the remainder the class 
are finishing their papers. When the 
second third pair students have 
finished, she has them repeat the dia- 
logue similar fashion until all the 
class have finished writing the ques- 
tions and answers. 

For additional practice, the teacher 
uses verb-phrases into which new 
grammatical elements have been tied 
variable vocabulary the principle 
the expanding She can 
readily explain the group that (1) 
any forms parentheses,except verbs, 
are used the question and 
answer the conversation exercise 
only and (2) all words 
change their forms the questions 
and answers. 


Comparative: ser grande(s) 
que not bigger than 
Superlative: ser (los) mejor (me- 


the class 


Correlatives: 
como 


ser tan grande(s) 
Possessive de: ser amigo(s) Roy 
not Roy’s friend(s) 
Possessive adjective: ser su(s) pro- 
pio(s) duefio(s) not your 
own master(s) 
Although space does not allow the 
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same detailed discussions pro 
cedures and devices that would 
enough has been said indicate that 
alternatives exist for use 
any program that 
places central emphasis ability 
actually perform language 
real-life situations rather than upon 
illustrating organization and 
terminology for reference purposes, 
Perhaps the remaining paragraphs 
should reserved for brief sum- 
mary reemphasize the main 
this paper: that grammar 
organized, classified body 
phenomena serves very necessary 
purpose, but that the uses which 
put often show both lack his- 
torical perspective and insight into 
the psychology language learning. 
What, then, would program mod- 
ern foreign-language teaching, 
rected for these deficiencies, like? 
Judging from new-type programs that 
are already successful operation 
many places, reconstructed program 


would make use the 


following ways: 

Teachers would receive thorough 
training grammar part their 
advanced professional preparation 
college, and would possess expert 
competence using the latest authori- 
tative reference basis 
for judging the acceptability usage 
the part their own students. 
However, they would not rely upon 
vest-pocket editions reference gram- 
mars basic textbooks for teaching 
beginning intermediate students 


For more specific treatment this principle terms classroom-tested procedures, 
see Modern Languages for Modern Schools, McGraw-Hill Book Company, New York, 1942, 526 


pages; 13-16, 83-86. 


For sample units French, see Lucette Canniére al., “The Matched-Pair Method 


the Teaching Conversational 
October, 1944. 


The French Review, Vol. XVIII, No. pp. 24-27, 
For Italian: Liso, Matched-Pair Method the Teaching Con- 
Vol. XXI, No. 2., pp. 


mental Grammar for The Modern Language Journal, February, 1945. 


83-85, June, 1944. For Spanish: 
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use the language. Neither would they 
take for granted any ability whatso- 
ever the part the large majority 
young people apply grammatical 
terminology, matter how 
some them might able use the 
terms impressive labels. 

Beginners would start with the 
language action means com- 
munication perhaps with illus- 
trated talk the teacher simple 
language’ some topic such Les 
contributions France aux sciences 
aux inventions, Las contribuciones 
Deutschland, supplemented very 
short completion, true-false, match- 
ing exercises develop familiarity 
with vocabulary context and fur- 
nish elementary material for practice 
pronunciation. 

Mechanics language, such 
verb-endings, that often require special- 
ized practice like the scales and ar- 
peggios music, would introduced 
and rehearsed variable vocabulary 
conversational context, when and 
needed, means similar those de- 
scribed preceeding paragraphs. 
Grammatical labels would assigned 
such topics “the possessive pro- 
nouns” only after the learners have 
learned use them variable vo- 
guided imitation models. 
The function such labels would not 
teach the language, but make 
reference previous work convenient 
should the learner wish refresh his 
memory week, month, year later. 


Textbooks designed for elemen- 
tary and intermediate students would 
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provide indexes phrased terms suit- 

able for use directly students 

finding out how say things them- 

selves. For example: 

Topic—How say my, his, her, its, 
our, your, their 


Page 


Grammatical label—the possessive ad- 

jectives 
evident that the grammatical in- 
dexes conventional textbooks are 
often useless students until they are 
ready turn their books. won- 
der pupil initiative hard develop 
foreign-language classes. won- 
der few pupils develop sense 
responsibility for checking back 
previous work when doubt. there 
any field learning where, because 
its forbidding labels and non-psycho- 
logical organization, the learner 
placed more completely the 
the teacher? this really neces- 
sary, have merely been follow- 
ing tradition without realizing that 
are longer teaching young people 
who speak Latin their mother 
tongue 

Achievement foreign languages 
would neither measured nor 
warded terms number pages, 
chapters, “basic essentials” that 
have been “covered” textbook, but 
language situations that bear 
close resemblance possible the 
situations which language actu- 
ally used normal human beings 
real 
So-called vocabulary and grammar 
tests would used exclusively for 


For stenographic report showing the mechanics this approach typical beginning 
class, see Modern Languages for Modern Schools, op.cit., pp. 220-260. 
Cognizance the need for testing foreign-language achievement life-centered ways 


has been taken the Secondary Education Board. 
formal translation-tests with tests “free composition” 
See Report, 1941, Milton, Massachusetts, 


Board Examinations. 


“Wartime Developments Modern Language Achievement 
Journal, Vol. XXVIII, No. pp. 136-150, February, 1944. 


1940 the Board recommended the re- 
College Entrance 
page 30. See also 
The Modern Language 
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diagnostic purposes locating spe- 
handicaps successful perform- 
ance. other words, scores such 
part-tests would serve only bases for 
choosing effective types develop- 
mental exercises and learning pro- 
cedures for specific groups stu- 
The means would not meas- 
ured they were the ends. 

Textbooks for elementary and in- 
termediate students would place major 
emphasis helping teachers and stu- 
dents find something interesting 
and worthwhile say guided imi- 
tation desirable models, and 
creating audience situations that 
would give them both reasons for, and 
practice in, saying it. 
collection grammatical explanations 
and examples would not the basic 
text, but kind dictionary usage, 


sulted case doubtful 
tions. short, grammar would 
stored its rightful place 
terion terms which test 
ful constructions, and not misused 
method promoting growth 
language itself. 


The history grammar 


strength the conviction that its 
use today attributable 
measure the substitution erudite 
dogmatism and pretentiousness for 
true scholarship the history, 
ology, and psychology language, 
Certainly the most essential 
true scholarship, expert crafts- 
manship, know not only the 
values, but also the one’s 


For modern procedures the teaching living languages which grammar used 
tool, but not taught end, see Laura Johnson “Some Implications the Intensive 
Language Program for the Classroom The French Review, Vol. XVII, No. pp. 


366, May, 1944; Stanford Language Arts Investigation. 


Foreign Languages and Cultures 


American Education, McGraw-Hill Book Co., New York, 1942, 405 pages; Michael Pargment 
“How Make Grammar and Composition More French Review, Vol. XVI, pp. 206- 


212, 304-311, January-February, 1943. 


Anne Moore “Experiment Designed Measure the 


Comparative Achievement Vocabulary and Reading Ability Second-Year Classes French 
and The Modern Language Journal, Vol. pp. 358-360, May, 
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EDITORIAL 


EDUCATION REASONABLENESS 


CARL MILLER 


The new charter for labor and man- 
agement, drawn among the two ma- 
jor labor organizations and the United 
States Chamber Commerce, has many 
points interest for educators. in- 
cidental one pertains the important 
subject reasonableness. The parties 
agree that “reasonable profit” due 
management; that “reasonable assist- 
ance” given devastated unde- 
veloped nations encourage the rebuild- 
ing and development sound economic 
system; that international trade the 
future can achieved without “unrea- 
sonable practices.” Note that the 
short charter reference reasonableness 
made three times. fact, when busi- 
ness men get together these days for co- 
operation they can hardly get along 
without resort the word “reasonable.” 

educators realize the importance 
this harmony-provoking word reason- 
able? where they teach it? 
Some suggestion the reasonable, from 
point view, appears high 
school and college debating. few col- 
lege students study reason the cold 
stuff courses logic. But there 
great number students “exposed” 
the word. fact, there may exist 
even prejudice against the word cer- 
tain educational circles. least there 


what Matthew Arnold called “sweet rea- 
ableness.” 

Reasonableness, according Lin Yu- 
tang,* important word the phi- 
losophy the Chinese. good Con- 
fucian principle and has stood the test 
time (and when say time Chi- 
nese history really mean 
does not mean resort cold reason. 
The Chinese accept the dictates rea- 
son but they temper them with what 
human. They 
above reason. They regard the spirit 
reasonableness always 
more human, closer teuch with real- 
ity, and more truly understanding and 
Their view acceptable that other 
nationalities could well consider it. 

Americans, plus the rest the 
world, are looking for ways getting 
along together. are seeking means 
permanent peace. know that 
important thing will organization 
through which can constantly discuss 
the problems pertaining peace, but the 
discussions can well based one 
the key words used the business-labor 
charter reasonableness. the word 
that important, why not apply more 
among educational ranks? Why not 
give youth term that will really 
help him get along with his fellows 
some day? 
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BOOK 


Land the Free. 
‘the American People. 


Short History 


and Schlesinger. New York. The 
Macmillan Company. 1944 xxviii and 
765 pages. $5.50. 


This short history the development 
the United States during the three cen- 
turies following colonial days stresses 
broad general topics. The authors give 
emphasis the inheritance liberal 
ideals and institutions from Europe, their 
development and conditioning the New 
World environment, and the domestic pat- 
terns developed working out the char- 
acteristic political and cultural problems 
modern American life. Especially fine 
the treatment the relations the 
United States with other countries 
times war and days peace. Wood- 
row Wilson’s statement that “It stren- 
uous thing this living the life free 
people” seems underline the whole 
fabric this thorough and competent 
volume. The authors see America 
evolving democracy, faced with staggering 
problems since its very beginning, and 
ready always seek democratic goals and 
methods reaching these goals. This 
fine book for full-year’s college sur- 
vey course American 
Sears, New York University. 


The Romance English Literature. 
Edited Kate O’Brien. New York. Hast- 
ings House. (Printed Great Britain). 
1944. 324 pages. $5.00. 


This magnificent piece bookmaking 
(containing over 200 illustrations, 
color) will give life the study Eng- 
lish literature our schools. reality, 
thors renowned their several fields. Sir 
Herbert Grierson writes the English 
Bible; Lord David Cecil the English 


wie 


Poets; Graham Greene British 
ians, Kate O’Brien (the editor) English 
Diaries and Journals; Elizabeth 
English Novelists; and Kenneth Mat 
hews British Philosophers. mat 
ter fact, the volume far more than 
breath-taking survey from 
Noel Coward. series very pene 
trating and original studies the 
velopment English literature and the 
personalities who contributed this 
lution. attempt direct attention 
away from the text, word must said 
the illustrations. These are exteremely 
well chosen and magnificently 
tribute British bookmaking that 
such volume could have been printed 
1944 when the enemy was savagely visit- 
ing the island with his instruments 
New York University. 


Textbook Psychiatry for Students 
and Practitioners. Henderson 
and Gillespie. Sixth edition, 1944, 
New York, Oxford University Press. 
and 719 pages, $8.00. 


This the sixth edition the very 
sound, competent, and well-arranged 
book psychiatry two eminent British 
doctors. The new edition follows the same 
splendid order and sequence former edi- 
tions with the exception that the chapter 
psychoneurotic forms reaction has 
been placed the beginning the 
ous reaction-types. The chapter war 
psychiatry, retained through those few 
years peace from 1918-1939, has been 
amplified. This fine volume for those 
medical men and students who are going 
work with the mentally maladjusted 
the days Sears, New 
York University. 
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